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Rationale.—Adolescence is known as the period of transition from 
childhood to adulthood. The adolescent is beset by the problems of per¬ 
sonality development and social adjustment. The adolescent is often 
faced with confusion and acute anxiety.^" 
Sorenson and Malm refer to "Adolescence," as a time of strong 
emotional stresses and strains. The adolescent is apt to feel de¬ 
pressed one moment and highly exhilarated the next. He will have 
spells of feeling very sorry for himself, of feeling that no one likes 
him, and that he is accomplishing nothing. Then again, he will have 
periods of feeling unusually happy and of feeling that there is nothing 
he can’t accomplish. He can run easily from anguish to delirious ex¬ 
citement. 
Some people have thought that the physical changes of adolescence 
bring on this emotional instability. There may be some justice in this 
belief. However, it is also entirely possible that all of this quick 
change in feelings, as well as extreme feeling is due to the conflicts 
the adolescent meets in facing the new sex urges and in achieving his 
■*"Luella Cole, Psychology of Adolescence (New York: Rinehart 
and Company, Inc., 1$)5U), p. 9. 
1 
2 
independent status in life. 
Whatever the cause, it is good for the adolescent to know that 
most boys and girls between fourteen and twenty, have emotional dif¬ 
ficulties. They are easily irritated, quick to anger, easily depressed 
and disheartened, yet become exhilarated with equal readiness. If the 
young person understands his emotions and looks upon them as something 
he can and should do something about, and not as something inevitable 
and to be endured, then his life can be made much more pleasant and 
smooth.''" 
In order to pass from childhood to adulthood, the adolescent 
must solve a number of problems. He must develop heterosexual interests, 
become free from home supervision, make new emotional and social adjust¬ 
ments to reality, begin to evolve a philosophy of life, achieve economic 
and intellectual independence, and learn how to use his leisure time 
profitably. If he fails in any of these achievements, he fails to gain 
2 
full maturity. 
Having broken with childhood, the adolescent tries to become more 
like adults. This means that their personality structures undergo a 
series of changes and achieve a new internal organization. They emanci¬ 
pate themselves from their parents, assume new attitudes toward sex, 
and learn new social and vocational skills. They develop a changed 
attitude toward their own selves, and experiment with new roles. 
"''Herbert Sorenson and Marguerite Malm, Psychology for Living 
(New York: McGraw-Hill Book Company, Inc., 19Ü8), p. 99. 
o 
Luella Cole, op. cit., p. 9. 
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Underlying these changes are a series of new conditions which 
bodily growth and social forces have combined to create. Physically, 
the adolescents have reached adult size and strength. Sexually, they 
are mature. Intellectually, they approach adult levels. Complicating 
their lives is the fact that the grown-ups sometimes treat them as 
children; sometimes demand adult behavior. Giving shape to their 
behavior are the customs and expectations of the community in which 
they live. 
Many adolescents are deeply concerned with their status, where 
they stand in the eyes of other people. Social life is important to 
them, and they often act in terms of differences among people. They 
try out new skills and social roles.'*' 
Probably, the area where teen-agers meet some of their most 
pressing problems is in adjustment to juvenile social life. Many emerge 
from childhood with feelings of fear and inadequacy which, temporarily 
at least, set obstacles in the way. VJhat the specific obstacles may 
be and how they can be overcome, varies not only in terms of past ex¬ 
perience and present personality patterns, but also in terms of com- 
? 
munity and family relationships. 
During adolescence, the individual emerges as a differentiated 
social being. His interests shift from club activities and gangs toward 
new individual and group loyalties. He displays intense interest in 
particular boys, girls, and older persons — another important phase 
■^William W. Wattenburg, The Adolescent Years (New York: Harcourt, 
Brace and Company, 1955), p. 97~. 
2Ibid., p. 307. 
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of the extension of the self into the larger world. 
There is increasingly keen competition for social approval. New 
friendships are formed, especially with the opposite sex. Interest 
grows in religion, in politics, and in occupations. This is another 
expression of the adolescent in his effort to identify himself with 
something bigger than his past social groups of the home, the gang, 
1 
and the school. 
Most teachers are able to identify individuals within their 
classes who possess the capacity to achieve but, because of emotional 
instability, are unable to make satisfactory progress. The school 
must take into account, also, that most adolescents experience conflicts 
not only in the life of the school but also in the home. One of the 
most urgent needs of adolescents is social acceptance. All youths need 
to feel that they have status and recognition. 
Reviewing adolescent needs and potentialities, Lawrence K. Frank 
finds that nearly all adolescents are rebelling against family require¬ 
ments and prohibitions; that they are anxious and insecure; are seeking 
reassurance from their own age groups; are inclined to be snobs, mem¬ 
bers of cliques, and otherwise to discriminate and exclude others; are 
eager to be approved and accepted by those of little older; are con¬ 
fused and worried about their masculine and feminine roles; are fear¬ 
ful of sex (unless they have had an unusual background); have a feeling 
^Harold Rugg and Marian Brooks, The Teacher in School and Society 
(New York: World Book Company, 1950)» PP* 62-63. 
p 
Paul B. Jacobson, William C. Reavis, and James D. Logsdon, The 
Effective School Principal (New Jersey: Prentice-Hall, Inc., 1963)» 
p. 229. 
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of strong loyalty and devotion to their group. Adolescents are faced 
with conflicting demands—for example, being continually confused and 
exasperated by being told "you are old enough to know better," "act 
like a man (a woman)," and then shortly afterwards told "you are not 
old enough to do that." Frank suggests the following "insights" that 
will help the adolescent: 
Adolescents need help in recognizing that what they individually 
are worried about — the -way they feel toward parents and family, toward 
own sex and other sex, and their attitudes toward the world — are shared 
by other adolescents who are equally confused, perplexed, and uncertain. 
Adolescents should be made aware of their companions' insecurity 
and acute need to be accepted and approved, just like their ovm. 
Adolescents need the insight into their parents' worry and fussi¬ 
ness and overstrictness as an expression of parental guilt, anxiety, 
and often hostility toward this emerging young man or woman who no 
longer is dependent upon them, submissive to them, or respectful to 
them. 
The goal, Frank says, is to help all adolescents accept and re¬ 
spect themselves. "What is of major importance is to make each one 
realize that he or she is not alone, that all other adolescents are 
faced with much the same difficulties and feel much the same about 
themselves and about life."'*' 
A survey of related literature points to the importance of this 
^Charles E. Skinner, Essentials of Educational Psychology (New 
Jersey: Prentice-Hall, Inc., 1958)> pp. 369-370. 
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type of research. Educators seem generally to agree that an under¬ 
standing of needs, drives, interests, problems, and motivations is a 
vital factor in helping the adolescent to develop in line with his 
greatest capabilities. Lacking the insight, according to Cole and 
Morgan, parents and teachers may work against normal youth drives 
rather than with them.'*' 
The necessity for working with the whole pupil has become a 
functional principle of modern education. Teachers, parents, and others 
working with youth are constantly urged to increase their knowledge of 
him as a unique personality interacting with his environment. Because 
of the growing awareness of varied needs and problems which seem to 
hamper the adolescent during this period of his development, more 
studies of this type revealing the nature and characteristics of the 
2 
individual seem to be in order. 
Learning, it is agreed, is an active process involving a continu- 
•a 
ous interaction between the individual and his environment. 
The nature of the individual and of the learning process suggest 
that optimal learning takes place when the individual acts in such a 
manner as to satisfy his interests and to solve his problems. 
It is generally agreed that the most effective learning takes 
place when the learner is engaged in activities which he considers 
important. A program for promoting effective learning among adolescents, 
■^Luella Cole and John Morgan, Psychology of Childhood and Adoles¬ 
cence (New York: Rinehart and Company, Inc., 1956), p. 111|. 
2Ibid., p. 116. 
^Harold Alberty, Reorganizing the High School Curriculum (New 
York: The Macmillan Company, 1953), p. 62. 
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therefore, will provide opportunities for young people to deal with 
the problems which are of concern to them. Teachers who understand 
the problems and interests the student is experiencing, can better 
help him develop in line with his capabilities.^ 
It is because of this inescapable impact and significance of 
adolescent problems and interests that, in recent decades, that curri¬ 
culum planners and developers have formulated patterns of the curri¬ 
culum around adolescent problems, needs, and interests. 
Evolution of the problem.—The writer's interest in this study 
was an outgrowth of a conversation with Dr. L. E. Boyd. This study 
has novelty, because it has not been studied before in the designated 
locale. 
The writer was interested in this kind of study to investigate 
the problems of adolescence for identification and study for a variety 
of educational reasons. Inasmuch, as freshmen and seniors were used 
as respondents for this study, it was of particular interest to secure 
data which revealed to what extent these two groups were similar and 
to what extent they differ in terms of problems faced at this stage 
in their needs and interests. 
Contribution to educational research.—The possible value of 
this study may be summarized in the following statements: 
1. To aid the school in evaluating its program as to 
its effectiveness in meeting the social, educational, 
and interest of its students. 
^Chester T. McNerney, The Curriculum (New York: 
Book Company, 195>3), P* 16. 
McGraw-Hill 
8 
2. To serve as a basis for re-evaluating the school's 
extra-curricular activities. 
3. To serve as a basis to re-organize the school program 
to meet the needs and interests of its adolescent boys 
and girls -with deeper realization of their problems. 
U. To help regular classroom teachers in personalizing 
and individualizing instruction. 
To determine the extent to which the Mooney Problem 
Check List (High School Form), can be used to isolate 
problems of ninth and twelfth grade students enrolled 
in the J. P. Carr School, Conyers, Georgia. 
Statement of the problem.—The problem involved in this study 
was to identify the adolescent problems of students enrolled in the 
ninth and twelfth grades, in the J. P. Carr School, Conyers, Georgia, 
during the school year, 196U-1965, through the use of the Mooney Prob¬ 
lem Check List (High School Form). 
Purpose of the study.—The primary purpose of this study was to 
ascertain the nature and range of adolescent problems of students 
enrolled in the ninth and twelfth grades, in the J. P. Carr School, 
Conyers, Georgia. 
The secondary purposes were to identify: 
1. The kinds and characteristics of problems of two 
selected groups of high school students. 
2. The variation of problems according to sex. 
3. The extent to which teachers could interpret and 
understand the problems confronting the students. 
And, 
U. To determine from the data concerning problems, the 
significance of the educational implications to be 
derived therefrom. 
Limitation of the study.—This study was concerned only with 
the identification of the adolescent problems of the students enrolled 
in the ninth and twelfth grades, in the J. P. Carr School, Conyers, 
Georgia, during the school year, 196U-1965. It did not seek to identt 
fy the causative factors related to the problems, although, this might 
have been a valid and logical facet of the overall problem. 
Definition of terms.—Significant terms used in this study are 
defined below: 
1. "Problems", refers to the items (characteristic of 
specific problems) as identified on the Mooney Problem 
Check List.-*- 
2. "Specific Problems", refers to any one of the eleven 
problem areas of the check list as: Health and 
Physical Development; Finances, Living Conditions 
and Employment; Social and Recreational Activities; 
Social-Psychological Relations; Personal-Psychological 
Relations; Courtship, Sex and Marriage; Home and 
Family; Morals and Religion; Adjustment to School Work; 
The Future: Vocational and Educational; and Curriculum 
and Teaching Procedures.^ 
3. "Needs (Adolescent)", refers to a method of attack on 
the problem of selecting materials for the core curricu¬ 
lum in secondary education, based on consideration of 
the educational, social, emotional, and physical needs 
of adolescents.3 
1;. "Interests", referred to by Bradfield and Moredock, 
as a feeling attached to an activity in which a 
person may engage. A pupil’s interests are signifi¬ 
cant to teachers in two ways. First, they affect what 
how efficiently he learns, and second, changes in them 
often are a specific objective of instruction. The 
purpose of schooling is not only to teach facts and 
skills, but also to teach appropriate attitudes and 
interests.^ 
-*-Ross L. Mooney, High School Problem Check List (New York: The 
Psychological Corporation, 1950), pp.' 2-Lu 
%oss L. Mooney, The Mooney Problem Check List Manual (New York: 
The Psychological Corporation, 1950), p. U. 
^Carter V. Good, Dictionary of Education (New York: McGraw- 
Hill Book Company, 1959), p. 362. 
^J. M. Bradfield and H. S. Moredock, Measurement and Evaluation 
in Education (New York: The Macmillan Company, 1957), p. 256. 
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Locale and period of study.—This research was conducted during 
the 196U-1965 school year, in the J. P. Carr School, Conyers, Georgia. 
J. P. Carr School, Conyers, Georgia, is located 20 miles east 
of Atlanta, Georgia, in Rockdale County. The total population is 
10,652; 2,889 are Negro. 
The total enrollment of J. P. Carr School for 196U-1965, was 
976: 657 pupils in the elementary and 319 in the high school. 
In this community, occupations are predominantly unskilled for 
the Negro workers, with a large per cent being employed in Atlanta 
and suburban Atlanta. 
Subjects and instrument.—The subjects and instrument involved 
in this study are identified below: 
1. The subjects involved in this study were ninth and 
twelfth grade students enrolled in the J. P. Carr 
School, Conyers, Georgia. Their ages ranged from 
thirteen to nineteen years of age. 
2. The instrument used was the Mooney Problem Check 
List (High School Form), containing 330 items, 
classified in eleven areas (30 items in each area) 
as follows: Health and Physical Development; Finances, 
Living Conditions and Employment; Social and Recreational 
Activities; Social-Psychological Relations; Personal- 
Psychological Relations; Courtship, Sex and Marriage; 
Home and Family; Morals and Religion; Adjustment to 
School Work; The Future: Vocational and Educational; 
and Curriculum and Teaching Procedures.^ 
Method of research.—The Descriptive-Survey Method of research 
with special use of the check list and questionnaire technique, was 
used to gather data for this study. 
Research procedure.—The data for this study were secured through 
administering of the Mooney Problem Check List (High School Form), 
•4toss L. Mooney, op. cit., p. 1;. 
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to the ninth and twelfth grade students during the 196^-65 school year. 
The following procedural steps were used: 
1. Discussed selected problem of research with preliminary 
advisor to secure permission for study. 
2. Secured permission to carry out the proposed study from 
principal of the school involved in the study. 
3. Selection of subjects: 
a. Oriented the ninth and twelfth grade students to 
the nature and purpose of proposed study. 
U. Administered the Mooney Problem Check List (High 
School Form), to subjects during the 1961|-65 school 
year. 
5. The data derived from the Mooney Problem Check List 
(High School Form), were analyzed and interpreted. 
6. Findings, conclusions, implications, and recommenda¬ 
tions derived from the analysis and interpretation 
presented in finished thesis. 
Survey of related literature.—The survey of the related litera¬ 
ture pertinent to the problem of this research was reviewed under the 
following headings: 
1. Characteristics of Adolescent Personality 
2. Characteristic Aspects of Adolescents 
3. Problems of Adolescents 
U. Educational Needs of Adolescents 
5>. Importance of Interests and the Adolescent 
6. Related Studies 
Characteristics of Adolescent Personality.—Personality develop¬ 
ment during adolescence can be expected to continue in the form that 
it has been following during the childhood years, but will be con¬ 
ditioned by more and more of the social influences that help the 
12 
individual attain in his peer group. 
Although, certain needs, wants, urges, and interests are common 
to the majority of adolescents, it should be emphasized that the overt 
expression of these behavior motivators differ from one young person 
to another. These differences are the resultants of societal or cul¬ 
tural influences upon developing personality patterns. Adolescents 
tend to be exceedingly active in their attempts to satisfy their wants 
and needs according to the standards of their group.^ 
Landis considers the following gengeral characteristics of 
adolescent personality: (1) recognition and status, (2) respect aid 
social favor, (3) response and happy social interaction, (U) security 
and group acceptance, (5>) experience and expression, (6) achievement 
and success, (7) happiness and freedom. 
Throughout adolescence, the developing individual becomes in¬ 
creasingly cognizant of the impact upon himself and his expanding needs 
and urges of the customs and mores of his culture, its rules and regu¬ 
lations, and the accepted patterns of behavior which may seem peculiar 
to the group of which he is a member. He is confronted with the neces¬ 
sity of evaluating his behavior in terms of the social standards and 
ideals of his group. His personality is undergoing vital changes dur¬ 
ing this period. The success of his activities depends upon his ability 
to adjust himself and his urges and interests to group demands, so that 
^P. H. Landis, Adolescence and Youth (New York: 




he can become an active, accepted member of the group. 
Characteristic Aspects of Adolescents.—The result of numerous 
surveys and studies made by psychologists and educators, identifies 
five major characteristic aspects attributed to adolescence, listed 
in the following paragraphs; 
1. It tends to be a time of seeking status as an individual. 
The adolescent is anxious to be emancipated from parental 
authority. It is also a period of emerging vocational 
interests and a desire for economic independence. 
2. It tends to be a time when group relationships are very 
important. He desires to conform to the actions of 
his peers. 
3. It is a time of physical development and growth that 
follows a pattern unique for each individual but during 
this period physical maturity is achieved. 
U. It is a period of intellectual growth and expansion. 
The adolescent is expected to attain many skills, 
but often finds that he has no immediate motivation 
for some of them. 
5. Adolescence is also a period when youths begin to 
evaluate and develop a philosophy of values. They 
imitate the ideal, try to be like it, and very often 
identify with some ideal adult or older youth. They 
become aware of "self-ideals."^ 
G. Stanley Hall was the first to portray a picture of the adoles¬ 
cent stage of life with all its characteristics, graduations, and pecu¬ 
liarities. Hall describes this stage of life as; "One yet in the nest, 
3 
and vainly attempting to fly while its wings have only pin feathers.” 
^"Lester D. Crow, and Alice Crow, Adolescent Development and Ad¬ 
justment (New York: McGraw-Hill Book Company, Inc., 19^6), p. 169. 
^Edward W. Smith, Stanley W. Krouse, and Mark M. Atkinson, The 
Educator's Encyclopedia (New Jersey; Prentice-Hall, Inc., 1961), 
P:  
^G. Stanley Hall, Psychology of Adolescents (New York: The 
Macmillan Company, 195>1), p. 3. 
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Problems of Adolescents.—Adolescents have their problems. At 
some time during this period, every boy and girl go through changes: 
physiological growth and maturing, changes in attitudes and behaving 
toward people, increased need of social activities and group approval, 
an awakening interest in the opposite sex, an increased understanding 
of themselves as well as an interest in ideas and beliefs about the 
world and the universe. 
If adults know and understand these needs, they may be able to 
help relieve the tensions, conflicts and confusions which trouble the 
teen-age boys and girls. The adolescent does need to feel that grown¬ 
ups do understand and are willing and able to help. 
Adolescence is a stormy period. One day a boy rebels, wants 
more independence. The next, he rigidly conforms, is anxious to be 
protected as he used to be. At this age, boys are eager to be as tall 
and as strong as their pals. They want to be taller than the girls 
they like and physically fit for important positions on athletic teams. 
There is no time in life when it seems so important to have friends, 
win attention, and be one of the gang, as during adolescence.^ 
Many problems appear at this age. Some people have misunderstood 
the appearance of these problems and referred to the adolescent period 
as a problem age or problem group. It is more correct to say that 
individuals at this age are faced with many problems. Perhaps, the 
problem of first importance is that of achieving independence from the 
J. N. 
Family Guide, 
Candille, "Helping Teen-agers," Parents Magazine and 
(February, 193>2), p. 7U« 
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family. This has sometimes been referred to as emancipation or psycho¬ 
logical weaning. 
Studies of problems appearing during this age show that they tend 
to fall into the following general groups: (1) those relating to home 
life; (2) those relating to school activities; (3) social problems; 
(U) problems connected with the future; (5) problems involving money 
and finances; (6) problems connected with health and physical develop¬ 
ment; and (7) problems concerned with religion.'*' 
According to Laylock, the probi ans of the adolescent may be 
grouped around the following major tasks: 
1. Making adjustment to his changing physical growth 
and physiological development. 
2. Becoming emancipated from his family and free from 
too much emotional dependence on his parents. 
3. Accepting his own characteristic sex role and making 
adjustments to the opposite sex. 
U. Finding and entering a suitable vocation. 
5. Foregoing some sort of philosophy which will give 
meaning and purpose to life. 
Educational Needs of Adolescents.—Education is a process which 
seeks the maximum development of every boy and girl according to his 
unique nature and needs. Among the basic needs of adolescents are 
these: physical and mental health, self-respect, social status, an 
understanding and appreciation of democratic privileges and responsi¬ 
bilities. 
^Karl C. Garrison, Growth and Development (New York: Longmans, 
Green and Company, 1952), p. 501. 
2 
S. R. Laylock, “Helping Adolescents Solve Their Problems," 
The Educational Digest, (November, 1952), p. 32. 
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The importance of an educational approach \iiich seeks the ful¬ 
fillment of these needs is being recognized by psychologists, parents, 
and teachers. 
It is only by a nice balance among habits, skills, knowledge, 
interests, and attitudes that the best development of children is 
achieved.'*' 
Smith, Krouse, and Atkinson, list the following adolescent needs: 
1. For acceptance as an adult member. 
2. For feeling of social status and competence. 
3. For opportunity to establish selves in the social 
and economic world. 
lu For personal integration in relation to community 
world. 
5. To acquire poise and social graces. 
6. To be in a group in which one wishes status. 
7. To avoid behavior which reveals low economics 
class situation. 
8. To have status in the total school. 
9. To have vocabulary with which to discuss sex. 
10. To join with adults in their activities. 
11. For adult understanding and patience during 
physical, social, and emotional changes. 
12. For increased feeling of assurance through compe¬ 
tence in situations. 
13» For opportunities to work out feelings in own way. 
liu To act like adults. 
■*Taul A. Witty, "The Role of Attitudes in Children's Failures 
and Successes," National Education Association Journal, (October, 
1918, p. U22. 
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15. To associate closely with adults other than parents. 
16. To have a feeling of acceptance in various groups. 
17. To seek means of associating with opposite sex. 
18. To have information about occupations and personal 
aptitudes and interests. 
19. To have physical activity that is purposeful, 
coordinated, and creative. 
20. To participate in the determination of curriculum 
experiences, both in groups and individually." 
The high school is in existence not only to serve the adolescent, 
but also to serve society. Since, we believe that a social nature and 
an altruistic outlook are a necessity for happiness in the individual, 
we assume that what is truly the best for each boy and girl is also the 
best for society. Therefore, we can say that it is the primary purpose 
of the school to promote good living for the adolescent. 
It follows then, that it is the function of the high schools to 
meet whatever needs of the adolescent that are not expressly or inci¬ 
dentally being met elsewhere in sufficience. 
Malm and Jamison list the following essential needs: 
1. The needs that he has in common with all people of 
his culture: 
To feel secure. 
To have a sense of worth. 
To have companionship aid affection. 
To maintain physical well-being. 
2. The special adjustment needs of adolescence: 
Adjusting to his physical changes. 
Adjusting heterosexually. 
Emancipation from childhood dependence and 
restrictions. 
■^Smith, Krouse, and Atkinson, op. cit., pp. 561-962. 
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3. The need for adult help on personal problems of 
adjustment. 
U. The needs set by coming adulthood: 
Learning the ways of democracy. 
Developing adult directives of behavior. 
Developing the ability to work, and making a 
vocational choice. 
Preparation for marital choice and marriage. 
Importance of Interests and the Adolescent.—Interests are per¬ 
sonal. Although, one or another group may seem to possess similar 
interests and to give evidence of likeness in attitude toward this or 
that factor of environmental experiences. Each member of the group 
can be regarded as evincing his own particular interest in a person, 
thing, or condition. His interest may be influenced to some degree 
by his association with other members of the group. 
From his early years, an individual's interests are affected by 
his physical condition, his mental and emotional status, and the social 
environment in which he has been reared. Adolescent interests do not 
appear full-born with the beginning of puberty. Adolescent interests 
are rooted in those developed during childhood. As childhood interests 
change with age, so do the ones of the adolescent. Like the child, the 
adolescent is interested primarily in himself and his own welfare. At 
the same time, there is an expansion of his former intense interest in 
family and immediate environment to include the welfare and activities 
2 
of many other persons and groups. 
■^Marguerite Malm and Olis G. Jamison, Adolescence (New York: 
McGraw-Hill Book Compary, Inc., 19!?2), p. hüjïïl 
2 
Crow and Crow, op. cit., p. 202. 
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Interests developed during childhood, such as play, creativity, 
radio, television, motion pictures, reading, gaining knowledge, social¬ 
izing, and planning for the future, are characteristic of the adoles¬ 
cent but vary in form and intensity. Adolescent interests, as well as 
those of children, are influenced by factors such as physical and mental 
ability, emotional attitudes, and environmental or social status. Inter¬ 
ests serve as tension reducers during this period of change from the 
status of childhood to that of adulthood. They also help prepare the 
teen-ager for his gradual assumption of adult responsibilities."*" 
Related Studies.—Similar studies which are related to the present 
study are summarized in the subsequent paragraphs. 
Hall made a study of "Personal Problems," of one hundred and 
seventy-two students of the Herring Street High School, Decatur, Geor¬ 
gia, through the use of the Mooney Problem Check List. 
The chief problem areas within which the specific subjects were 
checked are: Finances, Living Conditions and Employment; Adjustmentibo 
school Work; Personal-Psychological Relations; Curriculum and Teaching 
Procedures; and the Future: Vocational and Educational. 
In this study, she found that the girls were more aware of their 
problems than were the boys. The girls and boys indicated the same 
problem, in many instances. These students were most concerned about 
problems in connection with social competence, enjoyment, and happi- 
2 
ness. 
-t-Ibid., pp. 203-201*. 
^Annette L. Hall, "A Study of the Personal Problems of One Hundred 
Seventy-two Students Enrolled in the Herring Staeet School, Decatur, 
Georgia, 19£0-5l," (Unpublished Master's thesis, School of Education, 
Atlanta University, 19!?3), pp. 191-92. 
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Threaderaft administered the Mooney Problem Check List to ninety- 
one girls and boys of the Arlington Vocational High School, Arlington, 
Georgia. 
She concluded that the girls showed a tendency to be more con¬ 
scious of the problems which were most perplexing to them than was 
evidenced by the boys. The girls expressed the more frequent desire 
for counseling assistance with their problems than the boys, with one 
exception. This exception was in the area of Personal-Psychological 
Relations, where the boys appeared to be more conscious of the problems 
and the desire to express them. There is a greater awareness of prob¬ 
lems and the desire to talk about them in the later years of this period 
in their lives.'*" 
Sims conducted a study concerning problems of high school students. 
Some of his findings were as follows: 
1. The students appeared to be experiencing the usual 
types of problems common to adolescents during the 
high school period. 
2. The girls showed the tendency to be more aware of 
their problems than did the boys. 
3. The girls showed the tendency to be more conscious 
and more eager to express the desire for counseling 
assistance with their problems than did the boys. 
U. These adolescents were most concerned about problems 
in connection with their individual socio-economic 
status and least concerned about problems in connect¬ 
ion with social competence, enjoyment, and happiness.^ 
^"Mattie B. Threadcraft, "A Comparative Study of Problems of Ado¬ 
lescent Boys and Girls, as Measured by Mooney’s Problem Check List in 
the Arlington Vocational High School, Arlington, Georgia," (Unpublished 
Master's thesis, School of Education, Atlanta University, 1952), p. 18. 
^Lafar Sims, "A Study of the Pupils Enrolled in Glenwood High 
School, Winder, Georgia, 1955-56." (Unpublished Master's thesis, 
School of Education, Atlanta University, 1956), pp. 190-91. 
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Nicholas pursued a study of the "Problems and Interests of a 
Selected Group of High School Students." The following conclusions 
drawn from this study are: 
1. The students indicated by their responses to the 
eleven areas of the Mooney Problem Check List that they 
were aware of the kinds of problems they must resolve 
if they are to achieve a normal degree of adjustment. 
2. The teachers did not manifest their ability to interpret 
and understand the problems experienced by the students. 
3. The students were vitally concerned with problems re¬ 
lating to their social, educational, and vocational 
welfare. 
U. The boys were more concerned with problems relative to 
making a satisfactory vocational adjustment after high 
school, whereas, the girls were more concerned with 
problems relative to personal adjustment. 
5. The majority of the students were anxious for guidance 
in helping them resolve their problems.-*- 
As a result of a research made by King, concerning "Problems and 
Interests," two significant conclusions are listed below: 
1. The boys and girls showed equal concern for "difficulty" 
in the areas of Finances, Living Conditions, and Employ¬ 
ment; Adjustment to School Work; and Curriculum and 
Teaching Procedures. 
2. The boys showed greater concern for "difficulty" in the 
areas of Personal-Psychological Relations; Morals and 
Religion; and the Future: Vocational and Educational.^ 
Mooney states that students appreciate an opportunity to express 
their problems in writing, and may further ask for personal help with 
their problems. He believes that girls and boys are fully aware of 
^-Candace Lorraine Nicholas, "Problems and Interests of a Selected 
Group of High School Students of the Sims High School, Union, South 
Carolina, 1956-57." (Unpublished Master's thesis, School of Education, 
Atlanta University, 1957), pp. 97-98. 
^Elizabeth King, "A Study of the Problems aid Interests of the 
Ninth Grade Class of the Athens High School of Athens, Georgia." (Un¬ 
published Master's thesis, School of Education, Atlanta University, 
1952), p. 112. 
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their personal problems. Students' problems have been recognized for 
some time as of vital importance, and therefore, should be considered 
in the construction of school programs.^ 
Cole states that the modern high school is a socialized place in 
which there is a great opportunity for boys and girls to develop their 
own social interests. No other problem seems to be as serious to 
2 
adolescents as the establishment of themselves in their society. 
Mollette made a study concerning the problems of adolescent boys 
and girls. The subjects used were one hundred and sixty-four students 
in the Vocational High School, Griffin, Georgia. The major problem 
areas with which these students felt concern were: Adjustment to 
School Work; Social and Recreational Activities; Finances, Living Con¬ 
ditions, and Employment; and Curriculum and Teaching Procedures. 
These students had fewer problems concerning "Morals and Religion" 
than in other areas. Of the five most persistent problems in each prob¬ 
lem areas, eighty per cent was the highest number common to both boys 
and girls. Molette recommends that the courses of study and the acti¬ 
vities offered by the Vocational High School be checked against -these 
personal problems of the students, to see if adequate assistance is 
provided in solving these problems. 
rioss L. Mooney, "Exploratory Research on Students' Problems," 
Journal of Educational Research, XXXVII (November, 191*3) > pp. 223-21*. 
^Cole, op. cit., p. 261*. 
^Lemuel Scott Molette, "The Problems of High School Students 
in the Vocational High School, Griffin, Georgia." (Unpublished Master's 
thesis, School of Education, Atlanta University, 191*5) » pp. 72-73. 
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Hollingshead made an interesting study in which the religious 
problems of adolescents were investigated. The instrument used was 
the Mooney Problem Check List (High School Form). The check list was 
administered to 383 students. From this number, 26 per cent did not 
check a single item in the religious and moral problem areaj 55 per 
cent checked 1 to U items, lit per cent checked from 5 to 9 items, and 
five per cent checked 10 or more. 
The results from this survey indicated that to most students, 
the church is a community facility, like the school, the drug store, 
or the bowling alley. Few young people are concerned with religious 
questions or problems.'*' 
Summary of related literature.—In summarization of the related 
literature, the pertinent points to be re-emphasized are characterized 
in the paragraphs to follow: 
1. Changing adolescent interests and attitudes can be 
regarded as both the causes and results of personality 
changes that occur during the teen-age years. Basically, 
these personality changes are effected as innate needs, 
wants, and urges find expression in developing interests 
and attitudes. The kind and strength of an adolescent’s 
interest are dependent upon the nature of the goal toward 
which he is striving. The degree of successful goal 
achievement that the young person experiences exercises 
a powerful influence upon the evolving pattern of his 
personality. 
2. Psychologists and educators indicate that group relation¬ 
ships are very important during the stage of adolescence. 
The individual tends to emancipate from parental authori¬ 
ty to adult independence. 
^"August B. Hollingshead, Elmtown’s Youth (New York: 
and Sons Company, 19U9), p. 2Û6. 
John Wiley 
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3. The adolescent is confronted with many problems. The 
parents need to see the whole of ihe adolescent prob¬ 
lem. It involves understanding not only the boys and 
girls of their acquaintance but understanding also in 
Til at respect they diverge from the pattern. It involves 
knowing what happy, well-adjusted adulthood for the 
adolescent really means and knowing what they can do for 
him in his growing-up years, in order that he may be¬ 
come the best that he has the possibility to be. 
U. The adolescent has many needs which must be met if 
he is to make the most of his life as an adolescent 
and develop into the best of adult. Among the basic 
needs of adolescents are: physical and mental health, 
self-respect, social status, an understanding and 
appreciation of democratic responsibilities. It is 
the duty of the school to help him meet these needs. 
£. The individual's interests are affected by his physical 
condition, his mental and emotional status, and the 
social environment in which he has been reared. Adoles¬ 
cent interests are rooted in those developed during 
childhood. 
6. The related studies indicated that girls are more 
conscious of their problems than the boys. The boys 
were more concerned with problems relative to making 
a satisfactory vocational adjustment after school. 
The girls were more concerned with problems related 
to personal adjustment. The boys and girls were most 
concerned with problems in connection with social 
competence, enjoyment, and happiness. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Treatment of data.—This chapter presents the data collected on 
the problems of 120 students enrolled in the ninth and twelfth grades, 
in the J. P. Carr School, Conyers, Georgia, during the 196U-65 school 
year. The presentation falls under two major captions or areas to wit: 
(a) Students overall reaction to the adequacy and use of check list 
responses, and (b) Students identification of their problems in each 
of the eleven areas of the Mooney Problem Check List, as shown below: 
A. Tables of Students* Reaction 
1. The students were asked to check "Yes" and "No" 
for each of the questions listed below: 
a. Do you feel that the items you have marked 
on the list give a well-rounded picture of 
your problems? 
b. Would you like to have more chances in school 
to write out, think about, and discuss matters 
of personal concern to you? 
c. If you had the chance, would you like to talk 
to someone about some of the problems you 
have marked on the list? 
d. If so, do you have any particular person(s) 
in mind with whom you would like to talk? 
B. Basic Tables of Data 
1. The students indicated their felt problems with 
the following eleven problem-areas of the Mooney 
Problem Check List: Health and Physical Develop¬ 
ment} Finances, Living Conditions and Employment} 
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Social and Recreational Activities; Social- 
Psychological Relations; Personal-Psychological 
Relations; Courtship, Sex and Marriage; Home and 
Family; Morals and Religion; Adjustment to School 
Work; The Future: Vocational and Educational; and 
Curriculum and Teaching Procedures. 
a. A table was set up for each of the eleven 
areas in the check list. 
b. The students identified their troublesome 
problems by underlining each specific one 
listed in the check list. 
Significant questions of pertinence.—The Mooney Problem Check 
List was four overall questions which seek student reaction, as to 
"the adequacy of the Check List items", "the opportunity to talk over 
personal problems", "desire for counseling with someone", and "pre¬ 
ference of counselor". These four questions were responded to by "Yes" 
and "No" responses. 
Adequacy of the Check List.—The data on the adequacy of the 
Mooney Problem Check List, as indicated by the "Yes" and "No" responses 
to the question: "Do you feel that the items you have marked on the 
list give a well-rounded picture of your problems?", as obtained from 
the one hundred and twenty students in the J. P. Carr School, are pre¬ 
sented in Table 1. 
The data in Table 1, shows that a greater per cent of the girls 
than the boys felt that the Mooney Problem Check List presented a well- 
rounded picture of their problems. 
Opportunity to talk over personal problems.—The data on the 
opportunity to talk over personal problems, as indicated by the "Yes" 
and "No" responses to the question: "Would you like to have more 
chances in achool to write out, think about, and discuss matters of 
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TABLE 1 
DISTRIBUTION OF THE RESPONSES OF ONE HUNDRED AND TWENTY 
NINTH AND TWELFTH GRADE STUDENTS IN THE J. P. CARR 
SCHOOL TO THE QUESTION: "DO YOU FEEL THAT THE 
ITEMS YOU HAVE MARKED ON THE LIST GIVE A 
WELL-ROUNDED PICTURE OF YOUR PROBLEMS?" 
 Yes  No Blank  
Grade Groups Number Per cent Number Per Cent Number Per CerTE 
Ninth 
Girls 27 77.H* 8 22.86 0 00.00 
Boys 1U 3U.15 27 65.85 0 00.00 
Total hi 53.95 35 1*6.05 0 00.00 
Twelfth 
Girls 7 29.17 17 70.83 0 00.00 
Boys 11 55.00 9 1*5.00 0 00.00 
Total 18 1*0.10 26 59.09 0 00.00 
Grand Total 59 1*9.17 61 50.83 0 00.00 
Girls 3k 57.63 25 1*2.37 0 00.00 
Boys 25 1*0.98 36 59.02 0 00.00 
personal concern to you?", as obtained from the one hundred and twenty 
students in the J. P. Carr School, are presented in Table 2. 
The data in Table 2, show that the ninth and twelfth grade girls 
and boys revealed a marked similarity in a desire to discuss their 
personal problems. However, the ninth grade students indicated a 
larger per cent of "Yes" responses than did the twelfth grade students. 
Desire for counseling with someone.—The data on the desire for 
counseling with someone, as indicated by the "Yes" and "No" responses 
to the question: "If you had the chance, would you like to talk to 
someone about some of "the problems you have marked on the list?", as 
obtained from the one hundred snd twenty students in the J. P. Carr 
School, are presented in Table 3. 
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TABLE 2 
DISTRIBUTION OF THE RESPONSES TO THE QUESTION: "WOULD YOU LIKE 
TO HAVE MORE CHANCES IN SCHOOL TO WRITE OUT, THINK ABOUT, 
AND DISCUSS MATTERS OF PERSONAL CONCERN TO YOU?" 
Yes No Blank 
Grade Groups Number Per Cent Number Per Cent Number Per Cent 
Ninth 
Girls 20 57. lli 15 H2.86 0 00.00 
Boys 32 78.05 9 21.95 0 00.00 
Total 52 68. U2 2li 31.58 0 00.00 
Twelfth 
Girls Hi 58.33 10 1+1.67 0 00.00 
Boys 7 35.00 13 65.00 0 00.00 
Total 21 U7.73 23 52.27 0 00.00 
Grand Total 73 60.83 hi 39.17 0 00.00 
Girls 3U 57.63 25 U2.37 0 00.00 
Boys 39 63.93 22 36.07 0 00.00 
TABIE 3 
DISTRIBUTION OF THE RESPONSES TO THE QUESTION: "IF YOU HAD THE 
CHANCE, WOULD YOU LIKE TO TALK TO SOMEONE ABOUT SOME OF THE 
PROBLEMS YOU HAVE MARKED ON THE LIST?" 
Yes No Blank 
Grade Groups Number Per Cent Number Per Cent Number Per Cent 
Ninth 
Girls Hi liO.OO 21 60.00 0 00.00 
Boys 23 56.10 18 U3.90 0 00.00 
Total 37 U8.68 39 51.32 0 00.00 
Twelfth 
Girls 20 83.33 U 16.67 0 00.00 
Boys 9 15.00 11 55.00 0 00.00 
Total 29 65.91 15 3U.09 0 00.00 
Grand Total 66 55.00 5U U5.oo 0 00.00 
Girls 3U 57.63 25 U2.37 0 00.00 
Boys 32 52.U6 29 U7.5U 0 00.00 
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The ninth and twelfth grade boys and girls expressed similar re¬ 
sponses for counseling assistance on the Mooney Problem Check List. 
Preference of counselor.—Table 1*, pre sents the data on the pre¬ 
ference of counselor, as indicated by the "Yes” and "No" responses to 
the question: "If so, do you have any particular person(s) in mind 
with whom you would like to talk?", as obtained from the one hundred 
and twenty students in the J. P. Carr School. 
TABLE 1* 
DISTRIBUTION OF THE RESPONSES TO THE QUESTION: "IF SO, DO YOU 
HAVE ANY PARTICULAR PERSON(S) IN MIND WITH WHOM YOU WOULD 
LIKE TO TALK?" 
Yes No Blank 
























Girls 13 51*. 17 7 29.17 1* 16.67 
Boys U 20.00 9 1*5.00 7 35.00 
Total 17 38.6b 16 36.36 11 25.00 
Grand Total 1*1 3U.17 55 1*5.83 21* 20.00 
Girls 23 38.98 26 1*1*.07 10 16.95 
Boys 18 29.51 29 1*7.51* H* 22.95 
It is to be noted that there were not any "Blank Responses" shown 
in Tables 1 through 3. However, in Table 1*, there were 2l* boys and 
girls who indicated that they had no particular person in mind with 
whom they would like to counsel them. 
Summation on questions of pertinence.—Tables 1 through 1*, reveal 
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that the one hundred and twenty students in the ninth and twelfth grades, 
in the J. P. Carr School, indicated their reaction to the four questions 
listed on the Mooney Problem Check List. 
Fifty-nine or U9.17 per cent of the students indicated by their 
responses that the Mooney Problem Check List gave a well-rounded pic¬ 
ture of their problems; seventy-three or 60.83 per cent of the students 
would like to talk about their personal problems; sixty-six or 55.00 
per cent of the students desire counseling, and forty-one or 3U.17 per 
cent of the students indicated a preference of counselor. 
Basic Tables of data.—At this point, the main source of the data 
for this study, namely, the responses of the students to the items 
listed in the eleven areas of the Mooney Problem Check List, will be 
presented in appropriate tables, analyzed and interpreted. 
Health and physical development.—Table 5> page 31 > shows that 
of the thirty problems in the area of Health and Physical Development, 
the one hundred and twenty ninth and twelfth grade students of the 
J. P. Carr School, indicated that the troublesome problems (based on 
the frequency and per cent of the checked items) for them were as 
identified in the paragraphs below. 
Ninth grade goys - Smoking, 2U.39 per cent; frequent colds, 19.51 
per cent; being underweight, 17.07 per cent; tiring very easily, 17.07 
per cent; not eating the right food, 17.07 per cent; not very attract¬ 
ive physically, 17.07 per cent; poor teeth, 17.07 per cent; frequent 
headaches, li|.63 per cent; not getting enough sleep, ll|.63 per cent; and 
too short, llj..63 per cent. 
Ninth grade girls - Tiring very easily, 28.57 per cent; being 
TABLE 5 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF HEALTH AND PHYSICAL 
DEVELOPMENT, AS INDICATED BY THE SEVENTY-SIX NINTH GRADE BID FORTY-FOUR TWELFTH GRADE STUDENTS 
IN THE CONYERS SCHOOL, CONYERS, GEORGIA, 196U-1965 
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 

















1. Being underweight 7 17.07 9 25.71 2 10.00 6 25.00 
2. Being overweight 5 12.20 6 17.11; 5 25.00 6 25.00 
3. Not getting enough exercise 5 12.20 U 11.U3 8 I4O.OO 9 37.50 
U. Getting sick too often l 2.UU b 11.1(3 5 25.00 8 33.33 
5. Tiring very easily 7 17.07 10 28.57 3 15.00 b 16.67 
6. Frequent headaches 6 111 .63 9 25.71 1; 20.00 5 20.83 
7. Weak eyes U 9.76 3 8.57 2 10.00 1 U.17 
8. Often not hungry for my meals 5 12.20 8 22.86 7 35.00 2 8.33 
9. Not eating the right food 7 17.07 5 Hi. 2 9 2 10.00 5 20.83 
10. Gradually losing weight 
11. Not as strong- and healthy as I 
1 2.UU b 11 .U3 0 0.00 1 1; .17 
should be 
12. Not getting enough outdoor air and 
2 U.88 7 20.00 5 25.00 3 12.50 
sunshine 3 7.32 5 lli. 29 2 10.00 1; 16.67 
13. Not getting enough sleep 6 1U.63 6 17.1U 5 25.00 7 29.17 
lU. Frequent colds 8 19.51 5 lli.29 2 10.00 b 16.67 
15. Frequent sore throat U 9.76 b 11.143 0 00.00 b 16.67 
16. Poor complexion or skin trouble 3 7.32 8 22.86 5 25.00 5 20.83 
17. Poor posture 3 7.32 7 20.00 1 5.00 U 16.67 
18. Too short 6 1U.63 b 11.1;3 3 15.00 b 16.67 
19. Too tall 0 00.00 2 5.71 0 00.00 3 12.50 
20. Not very attractive physically 7 17.07 8 22.86 0 00.00 6 25.00 
21. Trouble with my hearing 
22. Speech handicap (stuttering, 
0 00.00 2 5.71 0 00.00 2 8.33 
etc. ) 2 I4.88 0 00.00 1 5.00 0 00.00 
23. Allergies (hay fever, etc.) 
2lu Glandular disorders (thyroid, 
6 Hi. 63 1 2.86 1 5.00 2 8.33 
lumph, etc.) 0 00.00 0 00.00 0 00.00 1 u.17 
25. Menstrual or female disorders 0 00.00 8 22.86 0 00.00 6 25.00 
26. Poor teeth 7 17.07 b 11.143 3 15.00 2 8.33 
27. Nose or sinus trouble 5 12.20 0 00.00 3 15.00 1 U.17 
28. Smoking 10 2U.39 0 00.00 10 50.00 0 00.00 
29. Trouble with my feet 2 I4.88 0 00.00 0 00.00 0 00.00 
30. Bothered by a physical handicap 3 7.32 1 2.86 0 00.00 0 00.00 
Total 125 I48.26 131; 51.71; 79 U2.93 105 57.07 
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underweight, 25.71 per cent; frequent headaches, 25.71 per cent; often 
not hungry for my meals, 22.86 per cent; poor complexion or skin 
trouble, 22.86 per cent; not very attractive physically, 22.86 per 
cent; menstrual or fanale disorders, 22.86 per cent; not as strong 
and healthy as I should be, 20.00 per cent; poor posture, 20.00 per 
cent; and being overweight, 17.lU per cent. 
Twelfth grade boys - Smoking, 50.00 per cent; not getting enough 
exercise, ii.0.00 per cent; often not hungry for my meals, 35*00 per cent 
being overweight, 25.00 per cent; getting sick too often, 25.00 per 
cent; not as strong and healthy as I should be, 25.00 per cent; not 
getting enough sleep, 25.00 per cent; poor complexion or skin trouble, 
25.00 per cent; frequent headaches, 20.00 per cent; and tiring very 
easily, 15.00 per cent. 
Twelfth grade girls - Not getting enough exercise, 37.50 per cent 
getting sick too often, 33.33 per cent; not getting enough sleep, 29.17 
per cent; being underweight, 25.00 per cent; being overweight, 25.00 
per cent; not very attractive physically, 25.00 per cent; menstrual 
or female disorders, 25.00 per cent; frequent headaches, 20.83 per 
cent; not eating the right food, 20.83 per cent; and poor complexion 
or skin trouble, 20.83 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cent, were as 
follows: Smoking, 2lu39 per cent and 50.00 per cent, ninth and twelfth 
grades, respectively; tiring very easily, 22.37 per cent and 15.91 per 
cent, ninth and twelfth grades, respectively; being underweight, 21.05 
per cent and 22.73 per cent, ninth and twelfth grades, respectively; 
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not getting enough exercise, II.8I4 per cent and 38.61; per cent, ninth 
and twelfth grades, respectively; getting sick too often, 6.58 per 
cent and 29.55 per cent, ninth and twelfth grades, respectively. 
Finances, living conditions, and employment.—Table 6, page 3h> 
shows that of the thirty problems in the area of Finances, Living Con¬ 
ditions, and Employment, the one hundred and twenty ninth and twelfth 
grade students of the J. P. Carr School, indicated that the troublesome 
problems (based on the frequency and per cent of the checked items) 
for them were as identified in the paragraphs below. 
Ninth grade boys - Needing to learn how to save money, 1*8.78 per 
cent; needing to find a part-time job now, 29.27 per cent; too little 
money for recreation, 26.83 per cent; wanting to buy more of my own 
things, 21;.39 per cent; parents working too hard, 21;.39 per cent; 
family worried about money, 21.95 per cent; wanting to earn some of my 
own money, 21.95 per cent; needing a job during vacations, 21.95 per 
cent; not knowing how to spend my money wisely, 19.51 per cent; and 
having to ask parents for money, 19.51 per cent. 
Ninth grade girls - Having to ask parents for money, 37.Ill per 
cent; too few nice clothes, 31.U3 per cent; wanting to earn some money 
of my own, 31.U3 per cent; no room of my own, 31.1i3 per cent; wanting 
to buy more of my own things, 25.71 per cent; family worried about 
money, 22.86 per cent; needing a job during vacations, 22.86 per cent; 
having no regular allowance (or income), 20.00 per cent; no place to 
entertain friends, 20.00 per cent; and not having certain conveniences 
at home, 20.00 per cent. 
Twelfth grade boys - Wanting to buy more of my own things, 1;0.00 
TABLE 6 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF FINANCES, 
LIVING CONDITIONS AND EMPLOYMENT, A3 INDICATED BY THE SEVENTY-SIX NINTH GRADE 
AND FORTY-FOUR TWELFTH GRADE STUDENTS IN THE CONYERS SCHOOLS, CONYERS, 
GEORGIA, 196i|-65 
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 
















1. Needing to learn how to save money 20 U8.78 6 17.lit 3 15.00 5 20.83 
2. Not knowing how to spend my 
money wisely 8 19.51 it 11. U3 7 35.00 3 12.50 
3. Having less money than my friends 
have u 9.76 2 5.71 3 15.00 2 8.33 
it. Having to ask parents for money 8 19.51 13 37. lit 3 15.00 11 15.83 
5. Having no regular allowance (or 
income) 3 7.32 7 20.00 5 25.00 5 20.83 
6. Too few nice clothes 8 19.51 11 31. it 3 3 i5.oo 6 25.00 
7. Too little money for recreation 11 26.83 It ll.ii3 7 35.00 7 29.17 
8. Family worried about money 9 21.95 8 22.86 0 00.00 8 29.17 
9. Having to watch every penny I 
spend 2 it.88 3 8.57 3 15.00 it 16.67 
10. Having to quit school to work 2 it. 88 3 8.57 1 5.oo 3 12.50 
11. Wanting to earn some of my own 
money 9 21.95 11 31. it 3 7 35.00 8 33.33 
12. Wanting to buy more of my own 
things 10 2iw3 9 9 25.71 8 ilO.OO 6 25.00 
13. Needing money for education after 
high school 5 12.20 5 lit. 29 2 10.00 9 37.50 
111. Needing to find a part-time job now 12 29.27 it ll.it3 6 30.00 6 25.00 
15. Needing a job during vacations 9 21.95 8 22.86 7 35.00 9 37.50 
16. Living too far from school it 9.76 3 8.57 2 10.00 8 33.33 
17. Relatives living with us 3 7.32 2 5.71 0 00.00 5 20.83 
18. No room of my own 7 17.07 11 31.it 3 0 00.00 3 12.50 
19. No place to entertain friends 5 12.20 7 20.00 0 00.00 5 20.83 
20. Having no car in the family 5 12.20 6 17. lit 2 10.00 3 12.50 
21. Parents working too hard 10 2U.39 3 8.57 it 20.00 6 25.00 
22. Not having certain conveniences 
at home it 9.76 7 20.00 3 i5.oo 2 8.33 
23. Not liked the people in my 
neighborhood 2 it.88 it n.it3 0 00.00 3 12.50 
2i|. Wanting to live in a different 
neighborhood 3 7.32 5 lit. 29 0 00.00 it 16.67 
25. Ashamed of the home we live in 3 7.32 5 lit. 29 1 5.oo 3 12.50 
26. Borrowing money 6 lit. 63 3 8.57 0 00.00 it 16.67 
27. Working too much outsidd of 
school hours 3 7.32 2 5.71 2 10.00 2 8.33 
28. Working for most of my own 
expenses 3 7.32 it n.it3 it 20.00 3 12.50 
29. Getting low pay for my work 3 7.32 5 lit. 29 0 00.00 2 8.33 
30. Disliking my present job 1 2.UU 2 5.71 3 i5.oo 3 12.50 
Total 182 52.15 167 U7.85 86 36.91 lit7 63.09 
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per cent; not knowing how to spend money wisely, 35*00 per cent; too 
little money for recreation, 35.00 per cent; wanting to earn some money 
of my own, 35.00 per cent; needing a job during vacations, 35*00 per 
cent; needing to find a part-time job now, 30.00 per cent; having no 
regular allowance (or income), 25.00 per cent; parents working too 
hard, 20.00 per cent; working for most of my own expenses, 20.00 per 
cent; and needing to learn how to save money, 15.00 per cent. 
Twelfth grade girls - Having to ask parents for money, 1*5.83 per 
cent; needing money for education after high school, 37.50 per cent; 
needing a job during vacations, 37.50 per cent; wanting to earn some 
of my own money, 33*33 per cent; living too far from school, 33*33 per 
cent; too little money for recreation, 29.17 per cent; family worried 
about money, 29.17 per cent; too few nice clothes, 25.00 per cent; want¬ 
ing to buy more of my own things, 25.00 per cent; and needing to find a 
part-time job now, 25.00 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Needing to learn how to save money, 3U.21 per cent and 18.18 
per cent, ninth and twelfth grades, respectively; having to ask parents 
for money, 27.63 per cent and 31.82 per cent, ninth and twelfth grades, 
respectively; wanting to earn some of my own money, 26.32 per cent and 
3l±.09 per cent, ninth and twelfth grades, respectively; needing a job 
during vacations, 22.37 per cent and 36.36 per cent, ninth and twelfth 
grades, respectively; too little money for recreation, 19.7h per cent 
and 31.82 per cent, ninth and twelfth grades, respectively. 
Social and recreational activities, Table 7, page 36, shows that 
TABLE 7 
DISTRIBUTION OF THE PROBLEMS MUCH WERE TROUBLING THE STUDENTS IN THE AREA OF SOCIAL AND RECREATIONAL 
ACTIVITIES, AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH GRADE STUDENTS 
IN THE CONYERS SCHOOL, CONYERS, GEORGIA, 19ol*-65 
      
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 
















1. Slow in getting acquainted with 
people 8 19.51 2 5.71 7 35.00 3 12.30 
2. Awkward in meeting people 6 lU .63 9 25.71 2 10.00 2 8.33 
3. Being ill at ease at social . , , 
affairs I* 9.76 7 20.00 1* 20.00 it 16.67 
1*. Trouble in keeping a conversation 
going 12 29.27 9 25.71 5 25.00 « 33.33 
5. Unsure of my social etiquette 2 [*.88 3 8.57 3 i5.oo 5 20.83 
6. Not enough time for recreation 5 12.20 3 8.57 1* 20.00 2 8.33 
7. Not enjoying many things others 
enjoy 1* 9.76 13 37. lit 3 15.00 10 i*1.67 
8. Too little chance to read what 
I like 8 19.51 it 11.1*3 3 15.00 1* 16.67 
9. Too little chance to get out and 
enjoy nature 7 17.07 8 22.86 3 15.00 2 8.33 
10. Wanting more time to myself 7 17.07 [* 11.1*3 3 i5.oo 1* 16.67 
11. Nothing interesting to do in my 
spare time 6 15.63 k 11.1*3 1* 20.00 6 25.00 
12. Too little chance to go to shows 5 12.20 9 25.71 1 5.oo 2 8.33 
13. Too little chance to enjoy radio 
or television 9 21.95 5 lit. 29 3 15.00 7 29.17 
ll*. Too little chance to pursue a hobby 2 i*.88 5 11*. 29 7 35.00 3 12.50 
15. Nothing interesting to do in 
vacation 7 17.07 8 22.86 1* 20.00 8 33.33 
16. Not being allowed to use the 
family car 7 17.07 it 11.1*3 2 10.00 3 12.50 
17. Not allowed to go around with the 
people I like 5 12.20 8 22.86 0 00.00 3 12.50 
18. So often not allowed to go out at 
night 6 11*. 63 11 31.1*3 5 25.00 3 12.50 
19. In too few student activities 1* 9.76 8 22.86 6 30.00 7 29.17 
20. Too little social life 3 7.32 h 11.1*3 3 15.00 6 25.00 
21. Wanting to learn how to dance 8 19.51 6 17.11* 1* 20.00 1* 16.67 
22. Wanting to learn how to entertain h 9,76 6 17.11* 3 15.00 1* 16.67 
23. Wanting to improve myself culturally 10 2U. 3 9 8 22.86 1* 20.00 7 29.17 
2l*. Wanting to improve my appearance it 9.76 6 17.11* 2 10.00 5 20.83 
25. Too careless with my clothes and 
belongings 7 17.07 11 31.1*3 3 15.00 5 20.83 
26. Too little chance to do what I want 
to do 8 19.51 9 25.71 2 10.00 1* 16.67 
27. Too little chance to get into sports 6 lit.63 8 22.86 3 15.00 5 20.83 
28. No good place for sports around 
home 10 2U.39 3 8.57 3 15.00 1* 16.67 
29. Lacking skill in sports and games 7 17.07 5 11*. 29 0 00.00 l U.17 
30. Not using my leisure time well 5 12.20 3 8.57 5 25.00 3 12.50 
Total 186 1*9.08 193 50.92 101 1*2.98 131* 57.02 
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of the thirty problems in 'the area of Social and Recreational Activities, 
the one hundred and twenty ninth and twelfth grade students of the J. P. 
Carr School, indicated that the troublesome problems (based on the fre¬ 
quency and per cent of the checked items) for them were as identified 
in the paragraphs to follow. 
Ninth grade boys - Trouble in keeping a conversation going, 29.27 
per cent; wanting to improve myself culturally, 2iw39 per cent; no good 
places for sports around home, 2l*.39 per cent; too little chance to 
enjoy radio or television, 21.95 per cent; slow in getting acquainted 
with people, 19.51 per cent; too little chance to read what I like, 
19.51 per cent; wanting to learn how to dance, 19.51 per cent; too 
little chance to do what I want to do, 1951 per cent; too little chance 
to get out and enjoy nature, 17.07 per cent; and wanting more time to 
myself, 17.07 per cent. 
Ninth grade girls - Not enjoying many things others enjoy, 37.li; 
per cent; so often not allowed to go out at night, 31.U3 per cent; too 
careless with ny clothes and belongings, 31.1*3 per cent; awkward in 
meeting people, 25.71 per cent; trouble in keeping a conversation going, 
25.71 per cent; too little chance to go to shows, 25.71 per cent; too 
little chance to do what I want to do, 25.71 per cent; too little chance 
to get out and enjoy nature, 22.86 per cent; nothing interesting to do 
in vacation, 22.86 per cent; and not allowed to go around with people I 
like, 22.86 per cent. 
Twelfth grade boys - Slow in getting acquainted with people, 35.00 
per cent; too little chance to pursue a hobby, 35.00 per cent; in too 
few student activities, 30.00 per cent; trouble in keeping a conversa- 
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tion going, 25.00 per cent; so often not allowed to go out at night, 
25.00 per cent; not using my leisure time well, 25.00 per cent; being 
ill at ease at social affairs, 20.00 per cent; not enough time for 
recreation, 20.00 per cent; nothing interesting to do in my spare time, 
20.00 per cent; and nothing interesting to do in vacation, 20.00 per 
cent. 
Twelfth grade girls - Not enjoying many things others enjoy, Ul.67 
per cent; trouble in keeping a conversation going, 33.83 per cent; 
nothing interesting to do in vacation, 33.33 per cent; too little chance 
to enjoy radio or television, 29.17 per cent; in too few student acti¬ 
vities, 29.17 per cent; wanting to improve myself culturally, 29.17 per 
cent; nothing interesting to do in my spare time, 25.00 per cent; too 
little social life, 25.00 per cent; unsure of my social etiquette, 
20.83 per cent; and wanting to improve my appearance, 20.83 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Trouble in keeping a conversation going, 27.63 per cent and 
29.55 per cent, ninth and twelfth grades, respectively; wanting to 
improve myself culturally, 23.68 per cent and 25.00 per cent, ninth 
and twelfth grades, respectively; not enjoying many things others enjoy, 
22.37 per cent and 29.55 per cent, ninth and twelfth grades, respect¬ 
ively; in too few student activities, 15.79 per cent and 29.55 per 
cent ninth and twelfth grades, respectively; nothing interesting to do 
in vacation, 19.7U per cent and 27.27 per cent, ninth and twelfth grades, 
respectively. 
Courtship, sex and marriage.—Table 8, page 39, shows that of -the 
thirty problems in the area of Courtship, Sex and Marriage, the one 
TABLE 8 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF COURTSHIP, SEX AND 
MARRIAGE, AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH GRADE STUDENTS 
IN THE CONYERS SCHOOL, CONYERS, GEORGIA, 196it-65 
Ninth Grade Twelfth Grade 
Num Boys Girls Boys Girls 
















1. Having dates 7 17.07 9 25.71 6 30.00 8 33.33 
2. Awkward in making a date 
3. Not mixing well with the opposite 
3 7.32 It 11. It 3 7 35.00 5 20.83 
sex 
it. Not being attractive to the 
9 21.95 3 8.57 it 20.00 3 12.50 
opposite sex 7 17.07 It n.it3 8 ItO.OO 3 12.50 
5. Not being allowed to have dates 7 17.07 5 lit.29 0 00.00 8 33.33 
6. No suitable places to go on dates 15 36.59 8 22.86 10 50.00 9 37.50 
7. Not knowing how to entertain on a date I* 9.76 5 lit. 29 2 10.00 It 16.67 
8. Too few dates 
9. Afraid of close contact with the 
7 17.07 It n.lt3 5 25.00 It 16.67 
opposite sex 7 17.07 5 lit.29 2 10.00 5 20.83 
10. Embarrassed by talk about sex 8 19.51 6 17. lit 3 15.00 5 20.83 
11. Disappointed in a love affair 9 21.95 7 20.00 9 U5.oo 6 25.00 
12. Girl friend 10 2 It. 39 0 00.00 7 35.00 0 00.00 
13. Boy friend 0 00.00 3 8.57 0 00.00 7 29.17 
lit. Deciding whether to go steady 
l5. Wondering if I'll find a suitable 
1 2.1lll 2 5.71 3 15.00 It 16.67 
mate 8 19.51 5 lit. 29 8 ItO.OO 10 itl.67 
16. Being in love 9 21.95 6 17.1)4 6 30.00 It 16.67 
17. Loving someone who doesn't love me 7 17.07 It n.it3 2 10.00 3 12.50 
18. Deciding whether I'm in love 9 21.95 7 20.00 5 25.00 2 8.33 
19. Deciding whether to become engaged 3 7.32 5 lit.29 2 10.00 1 It.17 
20. Needing advice about marriage 
21. Going with someone my family 
2 It.88 3 8.57 1 5.100 1 It. 17 
won't accept it 9.76 3 8.57 1 5.00 2 8.33 
22. Afraid of losing the one I love It 9.76 5 lit. 29 6 30.00 8 33.33 
23. Breaking up a love affair 
2i|. Wondering how far to go with the 
6 lit.63 it 11. It 3 It 20.00 3 12.50 
opposite sex 8 19.51 7 20.00 It 20.00 it 16.67 
25. Wondering if I'll ever get married 5 12.20 6 17. Ht It 20.00 9 37.50 
26. Thinking too much about sex matters 8 19.51 7 20.00 3 15.00 10 Itl.67 
27. Concerned over proper sex behavior 
28. Finding it hard to control sex 
7 17.07 3 8.57 10 50.00 It 16.67 
urges 2 it.88 3 8.57 3 15.00 2 8.33 
29. Worried about sex diseases 
30. Needing information about sex 
9 21.95 h 11. It 3 3 15.00 5 20.83 
matters It 9.76 5 lit. 29 It 20.00 8 33.33 
Total 189 57.10 1U2 U2.90 132 hi.31 1U7 52.69 
hundred and twenty ninth and twelfth grade students of the J. P. Carr 
School, indicated that the trouble some problems (based on the frequency 
and per cent of the checked items) for them were as identified in the 
paragraphs below. 
Ninth grade boys - No suitable places to go on dates, 36.59 per 
cent; girl friend, 2li«39 per cent; not mixing well with the opposite 
sex, 21.95 per cent; disappointed in a love affair, 21.95 per cent; 
being in love, 21.95 per cent; deciding whether I'œ in love, 21.95 per 
cent; worried about sex diseases, 21.95 per cent; embarrassed by talk 
about sex, 19*51 per cent; wondering if I111 find a suitable mate, 
19.51 per cent; and wondering how far to go with the opposite sex, 
19.51 per cent. 
Ninth grade girls - Having dates, 25.71 per cent; no suitable 
places to go on dates, 22.86 per cent; disappointed in a love affair, 
20.00 per cent; deciding whether I'm in love, 20.00 per cent; wondering 
how far to go with the opposite sex, 20.00 per cent; thinking too much 
about sex matters, 20.00 per cent; embarrassed by talk about sex, 17.lU 
per cent; being in love, 17.lU per cent; wondering if I'll ever get 
married, 17.Hi per cent; and not being allowed to have dates, 1U.29 
per cent. 
Twelfth grade boys - No suitable places to go on dates, 50.00 
per cent; concerned over proper sex behavior, 50.00 per cent; dis¬ 
appointed in a love affair, U5.00 per cent; not being attractive to the 
opposite sex, UO.OO per cent; wondering if I'll find a suitable mate, 
140.00 per cent; awkward in making a date, 35.00 per cent; girl friend, 
35.00 per cent; having dates, 30.00 per cent; being in love, 30.00 per 
cent; and afraid of losing the one I love, 30.00 per cent. 
1*1 
Twelfth grade girls - Wondering if I’ll find a suitable mate, 
1*1.67 per cent; thinking too much about sex matters, 1*1.67 per cent; 
no suitable places to go on dates, 37.50 per cent; wondering if I'll 
ever get married, 37.50 per cent; having dates, 33.33 per cent; not 
being allowed to have dates, 33.33 per cent; afraid of losing the one 
I love, 33.33 per cent; needing information about sex matters, 33.33 
per cent; disappointed in a love affair, 25.00 per cent; and awkward 
in making a date, 20.83 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: No suitable places to go on dates, 30.26 per cent and 1*3.18 
per cent, ninth and twelfth grades, respectively; having dates, 21.0^ 
per cent and 31.82 per cent, ninth and twelfth grades, respectively; 
disappointed in a love affair, 21.05 per cent and 3l*.09 per cent, ninth 
and twelfth grades, respectively; wondering if I’ll find a suitable 
mate, 17.11 per cent and 1*0.91 per cent, ninth and twelfth grades, 
respectively; afraid of losing the one I love, 11.81* per cent and 31.82 
per cent, ninth and twelfth grades, respectively. 
Socio-psychological relations.—Table 9, page 1*2, shows -that of 
the 'thirty problems in the area of Social-Psychological Relations, the 
one hundred and twenty ninth and twelfth grade students of the J. P. 
Carr School, indicated that the troublesome problems (based on the fre¬ 
quency and per cent of the checked items) for them were as identified 
in the paragraphs below. 
Ninth grade boys - Getting into arguments, 2l**39 per cent; being 
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being left out of things, 21.95 per cent; wanting to be more popular, 
21.95 per cent; no one to tell my troubles to, 21.95 per cent; being 
timid or shy, 19.51 per cent; being watched by other people, 19.51 
per cent; disliking someone, 19.51 per cent; and avoiding someone I 
don't like, 19.51 per cent. 
Ninth grade girls - Hurting people's feelings, 28.57 per cent; 
being watched by oilier people, 25.71 per cent; finding it hard to talk 
about my troubles, 25.71 per cent; being talked about, 22.86 per cent; 
wanting a more pleasing personality, 22.86 per cent; worrying how I 
impress people, 22.86 per cent; being left out of things, 22.86 per 
cent; having feelings of extreme loneliness, 22.86 per cent; speaking 
or acting without thinking, 22.86 per cent; and feeling that nobody 
understands me, 22.86 per cent. 
Twelfth grade boys - Sometimes acting childish or immature, UO.OO 
per cent; slow in making friends, 35.00 per cent; feeling inferior, 
35.00 per cent; being talked about, 30.00 per cent; wanting a more 
pleasing personality, 25.00 per cent; not getting along well with other 
people, 25.00 per cent; too easily led by other people, 25.00 per cent; 
being timid or shy, 25.00 per cent; being criticized by others, 25.00 
per cent; and wanting to be more popular, 25.00 per cent. 
Twelfth grade girls - Wanting a more pleasing personality, 1*1.67 
per cent; feelir^s too easily hurt, 37.50 per cent; getting into argu¬ 
ments, 33.33 per cent; being watched by other people, 33.33 per cent; 
being talked about, 29.17 per cent; worrying how I impress people, 
29.17 per cent; lacking leadership ability, 29.17 per cent; being called 
"high-hat" or "stuck-up", 29.17 per cent; wanting to be more popular, 
29.17 per cent; and being disliked by someone, 29.17 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Being talked about, 22.37 per cent and 29.55 per cent, ninth 
and twelfth grades, respectively; being watched by other people, 22.87 
per cent and 27.27 per cent, ninth and twelfth grades, respectively; 
being left out of things, 22.37 per cent and 22.73 per cent, ninth 
and twelfth grades, respectively; wanting a more pleasing personality, 
15.79 per cent and 3U.09 per cent, ninth and twelfth grades, respect¬ 
ively; getting into arguments, 18.30 per cent and 27.27 per cent, 
ninth and twelfth grades, respectively. 
Personal-psychological relations.—Table 10, page shows that 
of the thirty problems in the area of Personal-Psychological Relations, 
the one hundred and twenty ninth and twelfth grade students of the 
J. P. Carr School, indicated that the troublesome problems (based on 
the frequency and per cent of the checked items) for them were as 
identified in the paragraphs below. 
Ninth grade boys - Afraid of making mistakes, 2U.39 per cent; 
losing my temper, 21.95 per cent; worrying, 21.95 per cent; daydreaming 
21.95 per cent; not taking some things seriously enough, 21.95 per cent 
having bad luck, 21.95 per cent; unhappy too much of the time, 19.51 
per cent; taking some things too seriously, 17.07 per cent; trouble 
making up my mind about things, 17.07 per cent; and not having any 
fun, 17.07 per cent. 
Ninth grade girls - Being nervous, 22.86 per cent; worrying, 
22.86 per cent; too easily moved to tears, 22.86 per cent; forgetting 
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having bad luck, 20.00 per cent; daydreaming, 17.1U per cent; not taking 
some things seriously enough, 17.Hi per cent; trouble making up my mind 
about things, 17.Hi per cent; and afraid of making mistakes, 17.Hi per 
cent. 
Twelfth grade boys - Worrying, 35.00 per cent; afraid of making 
mistakes, 35.00 per cent; taking some things too seriously, 30.00 per 
cent; forgetting things, 30.00 per cent; not taking some things seri¬ 
ously enough, 30.00 per cent; trouble making up my mind about things, 
25.00 per cent; too easily discouraged, 25.00 per cent; getting excited 
too easily, 20.00 per cent; being careless, 20.00 per cent; and having 
bad luck, 20.00 per cent. 
Twelfth grade girls - Trouble making up my mind about things, 
37.50 per cent; being careless, 33.33 per cent; being stubborn or 
obstinate, 33.33 per cent; taking some things too seriously, 29.17 
per cent; not taking some things seriously enough, 29.17 per cent; too 
easily moved to tears, 29.17 per cent; unhappy too much of the time, 
29.17 per cent; not having any fun, 29.17 per cent; daydreaming, 25.00 
per cent; and having bad luck, 25.00 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Worrying, 22.37 per cent and 22.73 per cent, ninth and twelfth 
grades, respectively; afraid of making mistakes, 21.05 per cent and 
27.27 per cent, ninth and twelfth grades, respectively; having bad 
luck, 21.05 per cent and 22.73 per cent, ninth and twelfth grades, 
respectively; trouble making up my mind about things, 17.11 per cent 
and 31.82 per cent, ninth and twelfth grades, respectively; taking 
some things too seriously, 15.79 per cent and 29.55 per cent, ninth 
and twelfth grades, respectively. 
U7 
Morals and religion.—Table 11, page U8, shows that of the 
thirty problems in the area of Morals and Religion, the Qne hundred 
and twenty ninth and twelfth grade students of the J. P. Carr School, 
indicated that the troublesome problems (based on the frequency and 
per cent of the checked items) for them were as identified in the para¬ 
graphs below. 
Ninth grade boys - Wondering what becomes of people when they 
die, 3Ü.15 per centj not going to church often enough, 2Ü.39 per cent; 
wanting to feel close to God, 2U.39 per cent; can’t forget some mis¬ 
takes I've made, 2U.39 per cent; confused on some of my religious 
beliefs, 21.95 per cent; wanting to understand more about the Bible, 
21.95 per cent; being unable to break a bad habit, 21.95 per cent; 
not living up to my ideal, 19.51 per cent; confused on some moral 
questions, 19.51 per cent; and parents old-fashioned in their ideas, 
19.51 per cent. 
Ninth grade girls - Wanting to feel close to God, 3U.29 per cent; 
sometimes not being as honest as I should be, 25.71 per cent; not going 
to church often enough, 22.86 per cent; confused on some of my religious 
beliefs, 22.86 per cent; can't forget some mistakes I've made, 22.86 
per cent; doubting some of the religious things I'm told, 20.00 per cent; 
wanting to understand more about the Bible, 20.00 per cent; troubled 
by the bad things other kids do, 20.00 per cent; sometimes lying with¬ 
out meaning to, 20.00 per cent; and wondering what becomes of people 
when they die, Hi.29 per cent. 
Twelfth grade boys - Can't forget some mistakes I've made, 50.00 
TABIE 11 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF MORALS AND RELIGION, 
AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH GRADE STUDENTS IN THE 
CONYERS SCHOOL, CONYERS, GEORGIA, 1965-65. 
Ninth Grade Twelfth Grade 
Area of Specific Problems Boys Girls Boys Girls 
Num Per Num- Per Num- Per Num- Per 
1. Not going to church often enough 10 2U.39 8 22.86 5 20.00 3 12.50 
2. Not living up to my ideal 8 19.51 h 11.53 2 10.00 5 16.67 
3. Puzzled about the meaning of God 5 9.76 2 5.71 0 00.00 0 00.00 
Lu Doubting some of the religious 
things I'm told 5 12.20 7 20.00 5 25.00 6 25.00 
5. Confused on some of my religious 
beliefs 9 21.95 8 22.86 5 20.00 5 16.67 
6. Parents making me go to church 6 Hi. 63 3 8.57 0 00.00 0 00.00 
7. Disliking church services 5 12.20 0 00.00 6 30.00 0 00.00 
8. Doubting the value of worship and 
prayer 1 2.UU 1 2.86 2 10.00 0 00.00 
9. Wanting to feel close to God 10 25.39 12 35.29 5 20.00 10. 51.67 
10. Affected by racial or religious 
prejudice 5 12.20 2 5.71 5 20.00 6 25.00 
11. Wondering how to tell right from 
wrong 5 12.20 2 5.71 l 5.oo 1 5.17 
12. Confused on some moral questions 8 19.51 h 11.53 l 5.oo 7 29.17 
13. Parents old-fashioned in their 
ideas 8 19.51 h 11.53 5 20.00 9 37.50 
llu Wanting to understand more about 
the Bible 9 21.95 7 20.00 2 10.00 8 33.33 
15. Wondering uhat becomes of people 
when they die 15 35.15 5 15.29 6 30.00 7 29.17 
16. Can't forget some mistakes I've 
made 10 25.39 8 22.86 10 50.00 11 55.83 
17. Bothered by ideas of heaven and, hell 77 17.07 2 5.71 0 00.00 2 8.33 
18. Afraid God is going to punish me 2 U. 88 2 5.71 0 00.00 0 00.00 
19. Troubled by the bad things other 
kids do 5 12.20 7 20.00 1 5.oo 3 12.50 
20. Being tempted to cheat in classes 8 19.51 5 n.53 3 15.00 5 20.83 
21. Sometimes lying without meaning to 5 12.20 7 20.00 2 10.00 5 20.83 
22. Swearing dirty stories 2 U.88 0 00.00 0 00.00 0 00.00 
23. Having a certain bad habit 7 17.07 3 8.57 9 55.00 7 29.17 
2lu Being unable to break a bad habit 9 21.95 5 15.29 2 10.00 5 20.83 
2^. Lacking self-control 3 7.32 1 2.86 1 5.oo 0 00.00 
26. Sometimes not beiqg as honest as 
I should be 8 19.51 9 25.71 2 10.00 6 25.00 
27. Getting into trouble 7 17.07 3 8.57 2 10.00 3 12.50 
28. Giving in to temptations 5 9.76 2 5.71 2 10.00 5 20.83 
29. Having a troubled or guilty 
conscience 6 15.63 3 8.57 1 5.oo 5 16.67 
30. Being punished fcr something 
I didn't do 5 9.76 5 15.29 0 00.00 l 5.17 
Total 19k 59.88 130 50.12 80 39.61 122 60.39 
per cent; having a certain bad habit, 1*5^00 per cent; dislking church 
services, 30.00 per cent; wondering what becomes of people when they 
die, 30.00 per cent; doubting some of the religious things I’m told, 
25.00 per cent; not going to church often enough, 20.00 per cent; con¬ 
fused on some of my religious beliefs, 20.00 per cent; wanting to feel 
close to God, 20.00 per cent; affected by racial or religious prejudice, 
20.00 per cent; and parents old fashioned in their ideas, 20.00 per 
cent. 
Twelfth grade girls - Can't forget some mistakes I've made, 1*5.83 
per cent; wanting to feel close to God, 1*1.67 per cent; parents old 
fashioned in their ideas, 37.50 per cent; wanting to understand more 
about the Bible, 33*33 per cent; confused on some moral questions, 
29.17 per cent; wondering what becomes of people when they die, 29.17 
per cent; having a certain bad habit, 29.17 per cent; doubting some 
of the religious things I'm told, 25.00 per cent; affected by racial 
or religious prejudice, 25.00 per cent; and sometimes not being as 
honest as I ëiould be, 25.00 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Wanting to feel close to God, 28.95 per cent and 31.82 per 
cent, ninth and twelfth grades, respectively; not going to church often 
enough, 23.68 per cent and 15.91 per cent, ninth and twelfth grades, 
respectively; can't forget some mistakes I've made, 23.68 per cent and 
1*7.73 per cent, ninth and twelfth grades, respectively; wondering what 
becomes of people when they die, 25.00 per cent and 29.55 per cent, 
ninth and twelfth grades, respectively; parents old-fashioned in their 
50 
ideas, 15.79 per cent and 29.55 per cent, ninth and twelfth grades, 
respectively. 
Horae and family.—Table 12, page 51* shows that of the thirty 
problems in the area of Home and Family, the one hundred and twenty 
ninth and twelfth grade students of the J. P. Carr School, indicated 
that the troublesome problems (based on the frequency and per cent of 
the checked items) for them were as identified in the paragraphs to 
follow. 
Ninth grade boys - Worried about a member of the family, 21.95 
per cent; wishing I had a different family background, 21.95 per cent; 
being treated like a child at home, 19.51 per cent; not getting along 
with a brother or sister, 19.51 per cent; wanting love and affection, 
19.51 per cent; not living with my parents, 17.07 per cent; parents 
separated or divorced, 17.07 per cent; parents favoring a brother or 
sister, 17.07 per cent; wanting more freedom at home, 17.07 per cent; 
and sickness in the family, lit.63 per cent. 
Ninth grade girls - Parents expecting too much of me, 22.86 per 
cent; worried about a member of -the family, 20.00 per cent; being 
treated like a child at home, 20.00 per cent; not having any fun with 
mother or dad, 20.00 per cent; being criticized t>y rrçy parents, 20.00 
per cent; parents not understanding me, 17.lit per cent; parents favor¬ 
ing a brother or sister, lit.29 per cent; death in the family, lit.29 
per cent; wanting more freedom at home, lit.29 per cent; and wanting 
more love and affection, lit.29 per cent. 
Txjelfth grade boys - Not living with my parents, I4.O.OO per cent; 
parents separated or divorced, ItO.OO per cent; being criticized by 
TABIE 12 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF HOME AND FAMILY, 
AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH GRADE STUDENTS IN 
THE CONYERS S3HOOL, CONYERS, GEORGIA, 1969-69 
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 
















1. Worried about a member of the 
family 9 21.99 7 20.00 7 39.00 9 37.90 
2. Sickness in the family 6 19. 63 3 8.97 3 19.00 7 29.17 
3. Parents sacrificing too much 
for me 5 12.20 3 8.97 3 19.00 9 16.67 
9. Parents not understanding me 3 7.32 6 17.19 3 19.00 8 33.33 
9. Being treated like a child at home 8 19.91 7 20.00 7 39.00 9 16.67 
6. Not living with my parents 7 17.07 3 8.97 8 90.00 3 12.90 
7. Parents separated or divorced 7 17.07 3 8.97 8 90.00 3 12.90 
8. Father or moth ar not living 9 9.76 2 9.71 9 20.00 2 8.33 
9. Not having ary fun with mother 
or dad 5 12.20 7 20.00 9 20.00 7 29.17 
10. Feeling I don*t really have a home 3 7.32 2 9.71 0 00.00 0 00.00 
11. Being criticized by my parents 9 9.76 7 20.00 8 90.00 9 20.83 
12. Parents favoring a brother or 
sister 7 17.07 9 19.29 2 10.00 3 12.90 
13. Mother 9 12.20 1 2.86 1 9.00 0 00.00 
lit. Father 9 9.76 2 9.71 2 10.00 9 20.83 
19. Death in the family 6 19.63 9 19.29 7 39.00 9 20.83 
16. Being an only child 5 12.20 3 8.97 9 20.00 9 20.83 
17. Not getting along with a brother 
or sister 8 19.91 9 11.93 3 13.00 2 8.33 
18. Parents making too many decisions 
for me 5 12.20 9 11.93 2 10.00 9 20.83 
19. Parents not trusting HE 2 9.88 9 11.93 1 9.00 9 16.67 
20. Wanting more freedom at home 7 17.07 9 19.29 9 20.00 8 33.33 
21. Clash of opinions between me 
and my parents 9 9.76 2 9.71 9 29.00 7 29.17 
22. Talking back to ray parents 0 00.00 2 9.71 0 00.00 1 9.17 
23. Parents expecting too much of me 6 19.63 8 22.86 9 20.00 2 8.33 
2it. Wanting love and affection 8 19.91 9 19.29 3 19.00 9 20.83 
2p. Wishing I had a different family 
background 9 21.99 9 19.29 9 29.00 3 12.90 
26. Friends not welcomed at home 9 9.76 2 9.71 3 19.00 8 33.33 
27. Family quarrels 2 9.88 0 00.00 1 9.00 0 00.00 
28. Unable to discuss certain problems 
at home b 9.76 9 19.29 9 20.00 8 33.33 
29. Wanting to leave home b 9.76 2 9.71 2 10.00 9 20.83 
30. Not telling parents everything 5 12.20 3 8.97 9 29.00 7 29.17 
Total 196 97.19 117 92.86 111 99.31 139 99.69 
52 
my parents, 1*0.00 per cent; worried about a member of the family, 35*00 
per cent; being treated like a child at home, 35*00 per cent; death in 
the family, 35*00 per cent; clash of opinions between me and my parents, 
25>*00 per cent; wishing I had a different family background, 25*00 
per cent; father or mother not living, 20.00 per cent; and not having 
any fun with mother or dad, 20.00 per cent. 
Twelfth grade girls - Worried about a member of the family, 37*50 
per cent; parents not understanding me, 33*33 per cent; wanting more 
freedom at home, 33*33 per cent; friends not welcomed at home, 33*33 
per cent; unable to discuss certain problems at home, 33*33 per cent; 
sickness in the family, 29*17 per cent; not having any fun with mother 
or dad, 29*17 per cent; clash of opinions between me and my parents, 
29*17 per cent; not telling parents everything, 29*17 per cent; and 
being criticized by my parents, 20.83 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Worried about a member of the family, 21.05 per cent and 
36.36 per cent, ninth and twelfth grades, respectively; being treated 
like a child at home, 19.71* per cent and 25.00 per cent, ninth and 
twelfth grades, respectively; parents expecting too much of me, 18.30 
per cent and 13.61* per cent, ninth and twelfth grades, respectively; 
feeing criticized by my parents, ll*.!*7 per cent and 29.55 per cent, 
ninth and twelfth grades, respectively; clash of opinions between me 
and my parents, 7.37 per cent and 27.27 per cent, ninth and twelfth 
grades, respectively. 
The Future: Vocational and education.—Table 13, page 53, shows 
that of the thirty problems in the area of The Future: Vocational and 
TABIE 13 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF THE FUTURE: VOCA¬ 
TIONAL AND EDUCATIONAL, A3 INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FOURTY-FOUR TWELFTH 
GRADE STUDENTS IN THE CONYERS SCHOOL, CONYERS, GEORGIA, 1961*-69 
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 
















1. Unable to enter desired vocation 8 19.91 9 lli. 29 9 U9.00 7 29.17 
2. Doubting wisdom of my vocational 
choice u 9.76 3 8.97 6 30.00 8 33.33 
3. Needing to know my vocational 
abilities 6 Hi.63 2 9.71 7 39.00 9 20.83 
li. Doubting I can get a job in my 
chosen vocation 9 12.20 2 9.71 3 19.00 2 8.33 
9. Wanting advice on what to do 
after high school li 26.83 9 29.71 8 liO.OO 7 29.17 
6. Needing to decide on an occupation 8 19.91 9 29.71 6 30.00 9 20.83 
7. Needing to know more about occupa- 
tions 8 19.91 7 20.00 9 U9.00 7 29.17 
8. Restless to get out of school and 
into a job 7 17.07 3 8.97 8 liO.OO 9 20.83 
9. Can’t see that school work is 
doing me any good 9 12.20 li 11.U3 6 30.00 9 20.83 
10. Want to be on my own 9 12.20 9 29.71 8 üo.oo 9 20.83 
11. Choosing best subjects to take next t 
term 6 1)4.63 h n.li3 9 29.00 6 29.00 
12. Choosing best subjects to prepare 
for college 2 I4.88 6 17. iu 1 9.00 3 12.90 
13. Choosing best subjects to prepare 
for a job 8 19.91 li n.li3 0 00.00 1 li.17 
lli. Getting needed training for a 
given occupation 7 17.07 9 Hi.29 8 liO.OO 10 1*1.67 
19. Wanting to learn a trade 6 lli .63 U 11.U3 6 30.00 6 29.00 
16. Deciding whether or not to go to 
college 3 7.32 9 Hi. 29 2 10.00 li 16.67 
17. Needing to know more about colleges 6 1)4.63 6 17. iu 1 9.00 8 33.33 
18. Needing to decide on a particular 
college 7 17.07 9 lli. 2 9 3 19.00 9 20.83 
19. Afraid I won’t be admitted to a 
college 6 lli. 63 9 lh. 29 3 19.00 8 33.33 
20. Afraid I’ll never be able to go 
to college 9 12.20 9 1I4.29 0 00.00 1 li.17 
21. Lacking training for a job 3 7.32 3 8.97 9 29.00 2 8.33 
22. Lacking work experience U 9.76 3 8.97 8 liO.OO 6 29.00 
23. Afraid of unemployment after 
graduation 7 17.07 3 8.97 2 10.00 9 37.90 
2U. Doubting ability to handle a good job 9 12.20 li 11.1*3 3 19.00 7 29.17 
29. Don't know how to look for a job 9 12.20 2 9.71 1 9.00 2 8.33 
26. Not knowing what I really want 7 17.07 9 29.71 7 39.00 6 29.00 
27. Needing to plan ahead for the future 8 19.91 7 20.00 9 29.00 7 29.17 
28. Family opposing some of my plans h 9.76 2 9.71 2 10.00 6 29.00 
29. Afraid of the future 2 I4.88 1 2.86 3 19.00 2 8.33 
30. Concerned about military service 9 21.99 3 8.97 9 1*9.00 9 20.83 
Total 177 96.01 139 143.99 ll+li li7.37 160 92.63 
5U 
Educational, the one hundred and twenty ninth and twelfth grade students 
of the J. P. Carr School, indicated that the troublesome problems (based 
on the frequency and per cent of the checked items) for them were as 
identified in the paragraphs to follow. 
Ninth grade boys - Wanting advice on what to do after high school, 
26.83 per cent; concerned about military service, 21.95 per cent; un¬ 
able to enter desired vocation, 19.51 per cent; needing to decide on an 
occupation, 19.51 per cent; needing to know more about occupations, 
19.51 per cent; choosing best subjects to prepare for a job, 19.51 per 
cent; needing to plan ahead for the future, 19.51 per cent; restless 
to get out of school and into a job, 17.07 per cent; getting needed 
training for a given occupation, 17.07 per cent; and needing to decide 
on a particular college, 17.07 per cent. 
Ninth grade girls - Wanting advice on what to do after high school, 
25.71 per cent; needing to decide on an occupation, 25.71 per cent; 
want to be on my own, 25.71 per cent; not knowing what I really want, 
25.71 per cent; needing to know more about occupations, 20.00 per cent; 
needing to plan ahead for the future, 20.00 per cent; choosing best 
subjects to prepare for college, 17.Hi per cent; needing to know more 
about colleges, 17.lU per cent; unable to enter desired vocation, 11;. 29 
per cent; and getting needed training for a given occupation, ll;.29 per 
cent. 
Twelfth grade boys - Unable to enter desired vocation, 1;5.00 per 
cent; needing to know more about occupations, 1;5.00 per cent; concerned 
about military service, U5.00 per cent; wanting advice on what to do 
after high school, UO.OO per cent; restless to get out of school and 
into a job, UO.OO per cent; want to be on my own, J4O.OO per cent; 
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getting needed training for a given occupation, UO.OO per cent; lacking 
work experience, UO.OO per cent; needing to know my vocational abili¬ 
ties, 35.00 per cent; and not knowing what I really xrant, 35.00 per 
cent. 
Twelfth grade girls - Getting needed training for a given occu¬ 
pation, 111.6? per cent; afraid of unemployment after graduation, 37.50 
per cent; doubting the wisdom of ny vocational choice, 33*33 per cent; 
needing to know more about colleges, 33*33 per cent; afraid I won't be 
admitted to a college, 33.33 per cent; unable to enter desired voca¬ 
tion, 29.17 per cent; wanting advice on what to do after high school, 
29.17 per cent; needing to know more about occupations, 29.17 per cent; 
doubting the ability to handle a good job, 29.17 per cent; and needing 
to plan ahead for the future, 29.17 per cent. 
Comparative data.—The most troublesome problems far the ninth 
and twelfth grade students, in terms of the total per coats, were as 
follows: Wanting advice on what to do after high school, 26.32 per 
cent and 3U.09 per cent, ninth and twelfth grades, respectively; need¬ 
ing to decide on an occupation, 22.37 per cent and 2^.00 per cent, ninth 
and twelfth grades, respectively; unable to enter desired vocation, 
17.11 per cent and 36.36 per cent, ninth and twelfth grades, respective¬ 
ly; needing to know more about occupations, 19.7k per cent and 36.36 
per cent, ninth and twelfth grades, respectively; getting needed train¬ 
ing for a given occupation, 15.79 per cent and U0.91 per cent, ninth 
and twelfth grades, respectively. 
Adjustment to school work.—Table lU, page 56, shows that of the 
thirty problems in tile area of Adjustment to School Work, the one hundred 
TABIE lli 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF ADJUSTMENT TO SCHOOL 
WORK, AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH GRADE STUDENTS IN 
THE CONYERS SCHOOL, CONYERS, GEORGIA, 196U-65 
Ninth Grade Twelfth Grade 
Boys Girls Boys Girls 
Area of Specific Problems Num Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
1. Missing too many days of school 8 19.51 5 111. 29 3 15.00 5 20.83 
2. Being a grade behind in school 2 I1.88 1 2.86 2 10.00 3 12.50 
3. Adjusting to a new school 1 2.1ill 7 20.00 1 5.00 li 16.67 
ll. Taking the wrong subjects 8 19.51 k ll.li3 b 20.00 6 25.00 
5. Not spending enough time in study 11 26.83 9 25.71 7 35.00 5 20.83 
6. Not really interested in books 
7. Unable to express myself well in 
k 9.76 2 5.71 3 15.00 3 12.50 
words b 9.76 6 17. Ill 3 15.00 2 8.33 
8. Vocabulary too limited 7 17.07 b ll.lt3 2 10.00 6 25.00 
9. Trouble with oral reports 
10. Afraid to speak up in class 
2 I1.88 3 8.57 3 15.00 6 25.00 
discussions 5 12.20 li 11.1+3 1 5.00 3 12.50 
11. Not getting studies done on time 5 12.20 2 5.71 2 10.00 1 li.17 
12. Not liking school 3 7.32 0 00.00 0 00.00 0 00.00 
13. Not interested in some subjects 10 2U.39 6 17. Hi 7 35.00 6 25.00 
111. Can’t keep my mind on my studies 8 19.51 h 11.U3 9 1+5.00 5 20.83 
l5. Don't know how to study effectively 8 19.51 6 17. lli 5 25.00 7 29.17 
16. Trouble with mathematics 12 29.27 8 22.86 ii 20.00 6 25.00 
17. Weak in writing 8 19.51 ii 11.U3 2 10.00 0 00.00 
18. Weak in spelling or grammar b 9-.76 2 5.71 ll 20.00 3 12.50 
19. Trouble in outlining or note taking 
20. Trouble in organizing papers and 
7 17.07 3 8.57 2 10.00 0 00.00 
reports 3 7.32 3 8.57 2 10.00 li 16.67 
21. Don't like to study 6 Hi. 63 2 5.71 7 35.00 5 20.83 
22. Poor memory 7 17.07 k 11.1|3 U 20.00 6 25.00 
23. Slow in reading 12.20 0 00.00 7 35.00 3 12.50 
2l|. Worrying about grades 7 17.07 6 17. Ill 3 15.00 7 29.17 
23. Worrying about examinations 6 111. 63 7 20.00 1 5.00 7 29.17 
26. Getting low grades 9 21.95 5 111. 29 5 25.00 7 29.17 
27. Just can't get some subjects 5 12.20 ii 11.U3 6 30.00 3 12.50 
28. Not smart enough 9 21.95 7 20.00 6 30.00 li 16.67 
29- Afraid of failing in school work 9 21.95 5 lb. 29 li 20.00 7 29.17 
30. Wanting to quit school 5 12.20 2 5.71 3 15.00 5 20.83 
Total 188 6O.O6 125 39.9b 112 1|6.1I7 129 53.53 
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and twenty ninth and twelfth grade students of the J. P. Carr School, 
indicated that the troublesome problems (based on the frequency and 
per cent of the checked items) for them were as identified in the 
paragraphs below. 
Ninth grade boys - Trouble with mathematics, 29.27 per cent; not 
spending enough time in study, 26.83 per cent; not interested in sane 
subjects, 2U.39 per cent; getting low grades, 21.95 per cent; not 
smart enough, 21.95 per cent; afraid of failing in school work, 21.95 
per cent; missing too many days of school, 19.51 per cent; taking the 
wrong subjects, 19.51 per cent; can't keep my mind on my studies, 19.51 
per cent; and don’t know how to study effectively, 19.51 per cent. 
Ninth grade girls - Not spending enough time in study, 25.71 per 
cent; trouble with mathematics, 22.86 per cent; adjusting to a new 
school, 20.00 per cent; worrying about examinations, 20.00 per cent; 
not smart enough, 20.00 per cent; unable to express myself well in 
words, 17.Hi per cent; not interested in some subjects, 17.1ij per cent; 
don’t know how to study effectively, 17.Ill per cent; missing too many 
days of school, lit.29 per cent; and getting low grades, lU.29 per cent. 
Twelfth grade boys - Can’t keep my mind on my studies, U5.00 per 
cent; not spending enough time in study, 35.00 per cent; not interested 
in some subjects, 35.00 per cent; don’t like to study, 35.00 per cent; 
slow in reading, 35.00 per cent; just can’t get some subjects, 30.00 
per cent; not smart enough, 30.00 per cent; don’t know how to study 
effectively, 25.00 per cent; getting low grades, 25.00 per cent; and 
taking the wrong subjects, 20.00 per cent. 
Twelfth grade girls - Don’t know how to study effectively, 29.17 
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per cent; worrying about grades, 29.17 per cent; worrying about exami¬ 
nations, 29.17 per cent; getting low grades, 29.17 per cent; afraid of 
failing in school work, 29.17 per cent; taking the wrong subjects, 
25>.00 per cent; vocabulary too limited, 25.00 per cent; trouble with 
oral reports, 25.00 per cent; not interested in some subjects, 25.00 
per cent; and trouble with mathematics, 25.00 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Not spending enough time in study, 26.32 per cent and 27.27 
per cent, ninth and twelfth grades, respectively; trouble with mathe¬ 
matics, 26.32 per cent and 22.73 per cent, ninth and twelfth grades, 
respectively; not interested in some subjects, 21.05 per cent and 29.55 
per cent, ninth and twelfth grades, respectively; can't keep my mind on 
my studies, 15.79 per cent and 31.82 per cent, ninth and twelfth grades, 
respectively; don't know how to study effectively, 18.30 per cent and 
27.27 per cent, ninth and twelfth grades, respectively. 
Curriculum and teaching procedures.—Table 15, page 59, shows 
that of the thirty problems in the area of Curriculum and Teaching 
Procedures the one hundred and twenty ninth and twelfth grade students 
of the J. P. Carr School, indicated that the troublesome problems (based 
on the frequency and per cent of the checked items) for them were as 
identified in the paragraphs below. 
Ninth grade boys - Lunch hour too short, 21.95 per cent; teachers 
not considerate of students' feelings, 19.51 per cent; unfair tests, 
17.07 per cent; students not given enough responsibility, 17.07 per 
cent; textbooks too hard to understand, lU.63 per cent; classes too 
dull, lU.63 per cent; school activities poorly organized, H1.63 per 
TABLE 15 
DISTRIBUTION OF THE PROBLEMS WHICH WERE TROUBLING THE STUDENTS IN THE AREA OF CURRICULUM AND 
TEACHING PROCEDURE, AS INDICATED BY THE SEVENTY-SIX NINTH GRADE AND FORTY-FOUR TWELFTH 
GRADE STUDENTS IN THE CONYERS SCHOOL, CONYERS, GEORGIA, 1965-65 
Ninth Grade Twelfth Grade 
Area of Specific Problems Boys Girls Boys Girls 
Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Gent ber Cent ber Cent 
1. Having no suitable place to 
study at home 0 00.00 0 00.00 2 10.00 2 8.33 
2. Family not understanding what 
I have to do in school 3 7.32 2 5.71 2 15.00 5 20.83 
3. Wanting subjects not offered by 
the school 5 9.76 3 8.57 5 25.00 5 16.67 
5. Made to take subjects I don’t like 5 12.20 6 17.15 5 20.00 5 20.83 
5. Subjects not related to everyday 
life 3 7.32 2 5.71 2 10.00 5 16.67 
6. Textbooks too hard to understand 6 Hi. 63 5 11.53 3 15.00 5 16.67 
7. Teachers too hard to understand 5 9.76 5 15.29 0 00.00 2 8.33 
8. So often feel restless in classes 0 00.00 0 00.00 3 15.00 2 8.33 
9. Too little freedom in classes 0 00.00 3 8.57 2 10.00 0 00.00 
10. Not enough discussion in classes 2 U .88 0 00.00 5 20.00 2 8.33 
11. Not enough good books in the 
library 3 7.32 6 17.15 0 00.00 2 8.33 
12. Too much work required in some 
subjects 5 12.20 5 15.29 5 25.00 6 25.00 
13. Not allowed to take some subjects 
I want 3 7.32 2 5.71 3 15.00 5 16.67 
15. Not getting along with a teacher 0 00.00 1 2.86 2 10.00 5 16.67 
15. School is too strict 2 5.88 5 11.53 2 10.00 2 8.33 
16. Classes too dull 6 Ik.6 3 5 11.53 3 i5.oo 5 16.67 
17. Teachers lacking personality 2 U .88 5 15.29 1 5.oo l 5.17 
18. Teachers lacking interest in 
students 0 00.00 3 8.57 2 10.00 l 5.17 
19. ^eachers not friendly to students 2 5.88 5 11.53 1 5.oo l 5.17 
20. Not getting personal help from the 
teachers 5 9.76 3 8.57 3 i5.oo 2 8.33 
21. Teachers not considerate of 
students' feelings 8 19.51 6 17.15 1 5.oo 1 5.17 
22. Teachers not practicing xdiat they 
preach 5 9.76 3 8.57 0 00.00 2 8.33 
23. Too many poor teachers 1 2.55 0 00.00 0 00.00 1 5.17 
25. Grades unfair as measures of 
ability 5 12.20 5 11.53 6 30.00 5 16.67 
25. Unfair tests 7 17.07 5 11.53 3 15.00 0 00.00 
26. School activities poorly organized 6 15.63 5 11.53 0 00.00 5 20.83 
27. Students not given enough 
responsibility 7 17.07 5 15.29 2 10.00 3 12.50 
28. Not enough school spirit 6 15.63 3 8.57 7 35.00 6 25.00 
29. Lunch hour too short 9 21.95 6 17.15 7 35.00 3 12.50 
30. Poor assemblies 5 12.20 3 8.57 0 00.00 2 8.33 
Total 112 52.83 100 57.17 76 57.50 85 52.50 
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cent; not enough school spirit, ll*.63 per oentj made to take subjects 
I don't like, 12.20 per centj and too much work required in some sub¬ 
jects, 12.20 per cent. 
Ninth grade girls - Made to take subjects I don't like, 17.lU per 
centj not enough good books in the library, 17.Ill per centj teachers 
not considerate of students' feelings, 17.ll* per centj lunch hour too 
short, 17.Hi per centj teachers too hard to understand, ll*.29 per centj 
too much work required in some subjects, ll*.29 per centj teachers lack¬ 
ing personality, 1U.29 per centj students not given enough responsi¬ 
bility, lU.29 per centj textbooks too hard to understand, 11.1*3 per 
centj and school is too strict, 11.1*3 per cent. 
Twelfth grade boys - Not enough school spirit, 35.00 per centj 
lunch hour too short, 35.00 per centj grades unfair as measures of 
ability, 30.00 per centj wanting subjects not offered by tiie school, 
25.00 per centj too much work required in some subjects, 25.00 per cent 
made to take subjects I don't like, 20.00 per centj not enough discus¬ 
sion in classes, 20.00 per centj family not understanding what I have 
to do in school, 15.00 per centj textbooks too hard to understand, 
15.00 per centj and so often feel restless in classes, 15.00 per cent. 
Twelfth grade girls - Too much work required in some sub j ects, 
25.00 per centj not enough school spirit, 25.00 per centj family not 
understanding what I have to do in school, 20.83 per centj made to take 
subjects I don't like, 20.83 per centj school activities poorly organ¬ 
ized, 20.83 per centj wanting subjects not offered by the school, 16.67 
per centj subjects not related to everyday life, 16.67 per centj test- 
books too hard to under stand, 16.67 per centj not allowed to take some 
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subjects I want, 16.67 per cent; and not getting along with a teacher, 
16.67 per cent. 
Comparative data.—The most troublesome problems for the ninth 
and twelfth grade students, in terms of the total per cents, were as 
follows: Lunch hour too short, 19.7k per cent and 22.73 per cent, 
ninth and twelfth grades, respectively; teachers not considerate of 
students' feelings, 18.30 per cent and U.55 per cent, ninth and twelfth 
grades, respectively; students not given enough responsibility, 15*79 
per cent and 11.36 per cent, ninth and twelfth grades, respectively; 
not enough school spirit, 11.8I4. per cent and 29.55 per cent, ninth aid 
twelfth grades, respectively; too much work required in some subjects, 
13.16 per cent and 25.00 per cent, ninth and twelfth grades, respect¬ 
ively. 
Interpretative summaries.—Table 16, page 62, reveals the trouble¬ 
some problems on the eleven areas of the Mooney Problem Check List. 
The areas, according to the larger number of responses, are as follows: 
Ninth grade boys and girls - Social and Recreational Activities, 
379 responses; Social-Psychological Relations, 358 responses; Finances, 
Living Conditions, and Employment, 3h9 responses; Courtship, Sex and 
Marriage, 331 responses; and Morals and Religion, 32l| responses. 
Twelfth grade boys and girls - The Future: Vocational and Educa¬ 
tional, 30U responses; Social-Psychological Relations, 281* responses; 
Courtship, Sex and Marriage, 279 responses; Home and Family, 21*5 
responses; and Adjustment to School Work, 2i*l responses. 
Area totals.—Total responses for ninth and twelfth grades, accord¬ 
ing to the larger number of responses are shown in Table 16, as follows: 
TABLE 16 
FREQUENCY DISTRIBUTION OF STUDENTS» RESPONSES ON THE ELEVEN AREA OF THE MOONEY 
PROBLEM CHECK LIST (TROUBLESOME PROBLEMS) 
Ninth Grade Twelfth Grade Totals 
Boys Girls Total Boys Girls Total Boys Girls Total 


















Health and Physical 
Development 125 131* 259 79 105 181* 201* 239 1*1*3 
Finances. Living Conditions. 
and Employment 182 167 31*9 86 11*7 233 268 31)4 582 
Social and Recreational 
Activities 186 193 379 101 131* 235 287 327 611* 
Courtship, Sex, and Marriage 189 11*2 331 132 11*7 279 321 289 610 
Social-Psychological 
Relations 180 178 358 116 168 28)4 296 31*6 61*2 
Personal-Psychological 
Rela tions 152 150 302 89 128 217 21*1 278 519 
Morals and Religion 19k 130 321* 80 122 202 271* 252 526 
Home and Family 156 117 273 111 131* 21*5 267 251 518 
The Future: Vocational and 
Educ ational 177 139 316 ihb 160 301* 321 299 620 
Adjustment to School Work 188 125 313 112 129 21*1 300 2514 551* 
Curriculum and Teaching 
Procedures 112 100 212 76 8)4 160 188 181* 372 
Totals 181*1 1575 3U.6 1126 11*58 2581* 2967 3033 6000 
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Social-Psychological Relations, 6k2 responses; The Future: Vocational 
and Educational; 620 responses; Social and Recreational Activities, 
6lU responses; Courtship, Sex, and Marriage, 610 responses; and Finances, 
Living Conditions, and Employment, £82 responses. 
Table 16, also revealed that there was a total of 6,000 responses 
made on all eleven areas of the check list; 2,967 responses for the 
boys and 3,033 responses for the girls. The ninth grade showed a total 
of 3,i±l6 responses of the total of 6,000; 1,81*1 responses for the boys 
and 1,^75 responses for the girls. The twelfth grade showed a total of 
2,£81* responses of the total of 6,000; 1,126 responses of the boys and 
l,i*£8 responses for the girls. 
Rank order of the problem areas.—Table 16, page 62, shows that the 
rank order of the eleven problem areas, according to the number of re¬ 
sponses checked by the ninth and twelfth grade students, are as follows: 
Social-Psychological Relations, 31*6 responses; Social and Recreational 
Activities, 327 responses; Finances, Living Conditions, and Employment, 
31k responses; The Future: Vocational and Educational, 299 responses; 
Courtship, Sex and Marriage, 289 responses; Personal-Psychological 
Relations, 278 responses; Adjustment to School Work, 2£1* responses; 
Morals and Religion, 2£2 responses; Home and Family, 2£l responses; 
Health and Physical Development, 239 responses; and Curriculum and 
Teaching Procedures, 181* responses. 
Grand total of responses.—Table 16, also shows the rank order of 
the eleven problem areas according to the total number of responses 
checked by the ninth and twelfth grade students, are as follows: Social- 
Psychological Relations, 61*2 responses; The Future: Vocational and 
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Educational, 620 responses; Social and Recreational Activities, 6lli 
responses; Courtship, Sex, and Marriage, 610 responses; Finances, 
Living Conditions, and Employment, £82 responses; Adjustment to School 
Work, responses; Morals and Religion, 526 responses; Personal- 
Psychological Relations, 5l9 responses; Home and Family, 5>l8 responses 
Health and Physical Development, hh3 responses; and Curriculum and 
Teaching Procedures, 372 responses. 
CHAPTER III 
CONCLUSIONS AND SUMMARY 
Rationale.—Adolescence is known as the period of transition from 
childhood to adulthood. The adolescent must solve a number of problems 
in order to pass from childhood to adulthood. 
The adolescent tries to become more like adults. Their personal¬ 
ity structures undergo a series of changes and achieve a new internal 
organization. They emancipate themselves from their parents, assume 
new attitudes toward sex, and learn new social and vocational skills. 
They develop a changed attitude toward their own selves, and experiment 
with new roles. 
It is because of this inescapable impact and significance of 
adolescent problems and interests that, in recent decades, that curri¬ 
culum planners and developers have formulated patterns of the curriculum 
around adolescent problems, needs, and interests. 
In order to bring the facet of adolescent problems into a curricu¬ 
lum focus and basis, psychologists and curriculum designers have develop¬ 
ed instruments designed to ascertain from the adolescents themselves \4iat 
problems are perplexing and troubling them. The Mooney Problem Check 
List has become an outstanding instrument for investigating the problems 
of adolescents. 
Evolution of the problem.—The writer was interested in this kind 
of study to investigate the problems of adolescence for identification 
6£ 
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and study, because it was felt that this study might prove fruitful in 
carrying out a more effective school program to meet the needs of the 
adolescent. 
Contribution to educational research.—The findings of this study 
might prove to be of value in the following ways: 
1. To aid the school in evaluating its program as to its effective 
ness in meeting the social, educational, and interest of its 
students. 
2. To determine the extent to which the Mooney Problem Check List 
(High School Form), can be used to isolate problems of adoles¬ 
cents. 
Statement of the problem.—The problem involved in this study was 
to identify the adolescent problems of students enrolled in the ninth 
and twelfth grades, in the J. P. Carr School, Conyers, Georgia, during 
the school year, 196U-65, through the use of the Mooney Problem Check 
List (High School Form). 
Purpose of the study.—The primary purpose of this study was to 
ascertain the nature and range of adolescent problems of the ninth and 
twelfth grade students enrolled in the J. P. Carr School, Conyers, 
Georgia. 
Limitation of the study.—This study was concerned only with the 
identification of the adolescent problems of the students enrolled in 
the ninth and twelfth grades, in the J. P. Carr School, Conyers, Georgia, 
during the school year, 196U-65. It did not seek to identify the causa¬ 
tive factors related to the problems, although, this might have been a 
valid and logical facet of the overall problem. 
Definition of terms.—Significant terms used in this study are 
defined below: 
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1. "Problems", refers to the items (characteristic of specific 
problems) as identified on the Mooney Problem Check List. 
2. "Specific Problems", refers to any one of the eleven prob¬ 
lem areas of the check list as: Health and Physical 
Development; Finances, Living Conditions and Employment; 
Social and Recreational Activities; Social-Psychological 
Relations; Personal-Psychological Relations; Courtship, 
Sex and Marriage; Home and Family; Morals and Religion; 
Adjustment to School Work; The Future: Vocational and 
Educational; and Curriculum and Teaching Procedures. 
3. "Needs (Adolescent)", refers to a method of attack on the 
problem of selecting materials for the core curriculum 
in secondary education, based on consideration of the 
educational, social, emotional, and physical needs of 
adolescents. 
1*. "Interests", referred to by Bradfield and Moredock, as 
a feeling attached to an activity in which a person may 
engage. A pupil’s interests are significant to teachers 
in two ways. First, they affect what and how efficiently 
he learns, and second, changes in them often are a specific 
objective of instruction. The purpose of schooling is not 
only to teach facts and skills, but also to teach appro¬ 
priate attitudes and interests. 
Locale and research-design of study.—The significant aspects of 
this study are outlined below: 
1. Locale and period of study.—This study was conducted in the 
J. P. Carr School, Conyers, Georgia. This town is located 
in Rockdale County, 20 miles east of Atlanta, Georgia. 
2. Method of research.—The Descriptive-Survey Method of research 
with special use of the check list and questionnaire technique, 
was used to gather data for this study. 
3. Subjects.—The subjects involved in this study were ninth and 
twelfth grade students enrolled in the J. P. Carr School, 
Conyers, Georgia. Their ages ranged from thirteen to nineteen 
years of age. 
U. Instrument.—The instrument used was the Mooney Problem Check 
List (High School Form), containing 330 items, classified in 
eleven areas (30 items in each area). 
5>. Criterion of reliability.—The criterion of reliability for 
the data was predicated on the authenticity and accuracy of 
the responses to the questionnaire and check list items. 
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6. Research procedure.—The following procedural steps were used: 
(a) Permission was obtained from the proper school officials. 
(b) The Mooney Problem Check List (High School Form) was 
administered on April 18th and 19th, to 120 boys and 
girls enrolled in the J. P. Carr School, Conyers, 
Georgia, for the school year, 196U-6£. 
(c) The data derived from the Mooney Problem Check List 
(High School Form), ware analyzed and interpreted. 
(d) Findings, conclusions, implications, and recommendations 
derived from the analysis and interpretation presented 
in finished thesis. 
Summary of related literature.—A review of the related literature 
pertinent to this research revealed the following points listed below: 
1. Changing adolescent interests and attitudes can be regarded 
as the causes and results of personality changes that occur 
during the teen-age years. 
2. Psychologists and educators indicate that group relation¬ 
ships are very important during the stage of adolescence. 
3. The adolescent has many needs which must be met, if he is 
to make the most of his life as an adolescent and develop 
into the best of adult. 
U. The individual's interests are affected by his physical 
condition, his mental and emotional status, and the social 
environment in which he has been reared. 
5. The related studies indicated that girls are more conscious 
of their problems than the boys. 
Summary of basic findings.—The summary of the data of this study 
is presented below: 
1. Summation on Questions of Pertinence.—Tables 1 through U, 
reveal that the one hundred and twenty students in the ninth 
and twelfth grades, in the J. P. Carr School, indicated their 
reaction to the four questions listed on the Mooney Problem 
Check List. 
A. Fifty-nine or U9.17 per cent of the students indicated 
by their responses that the Mooney Problem Check list 
gave a well-rounded picture of their problems; seventy- 
three or 60.83 per cent of the students would like to 
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talk about their personal problems; sixty-six or 55.00 
per cent of the students desire counseling; and forty- 
one or 3U.17 per cent of the students indicated a pre¬ 
ference of counselor. 
2. Health and Physical Development (Table 5).—The most trouble¬ 
some problems in the area of Health and Physical Development, 
were as follows: 
A. Ninth grade boys - Smoking, 2l|.39 per cent; frequent colds, 
19.5l per cent; being underweight, 17.07 per cent; tiring 
very easily, 17.07 per cent; not eating the right food, 
17.07 per cent; not very attractive physically, 17.07 
per cent; poor teeth, 17.07 per cent; frequent headaches, 
Hi.63 per cent; not getting enough sleep, lii.63 per cent; 
and too short, H1.63 per cent. 
B. Ninth grade girls - Tiring very easily, 28.57 per cent; 
being underweight, 25.71 per cent; frequent headaches, 
25.71 per cent; often not hungry for my meals, 22.86 
per cent; poor complexion or skin trouble, 22.86 per cent; 
not very attractive physically, 22.86 per cent; menstrual 
or female disorders, 22.86 per cent; not as strong and 
healthy as I should be, 20.00 per cent; poor posture, 
20.00 per cent; and being overweight, 17.Ill per cent. 
C. Twelfth grade boys - Smoking, 50.00 per cent; not getting 
enough exercise, U0.00 per cent; often not hungry for 
my meals, 35.00 per cent; being overweight, 25.00 per 
cent; getting sick too often, 25.00 per cent; not as 
strong and healthy as I should be, 25.00 per cent; not 
getting enough sleep, 25.00 per cent; poor complexion or 
skin trouble, 25.00 per cent; and tiring very easily, 
15.00 per cent. 
D. Twelfth grade girls - Not getting enough exercise, 37.50 
per cent; getting sick too often, 33.33 per cent; not 
getting enough sleep, 29.17 per cent; being underweight, 
25.00 per cent; being overweight, 25.00 per cent; not 
very attractive physically, 25.00 per cent; menstrual or 
female disorders, 25.00 per cent; frequent headaches, 
20.83 per cent; not eating the right food, 20.83 per cent; 
and poor complexion or skin trouble, 20.83 per cent. 
3. Finances, Living Conditions and Employment (Table 6).—The 
most troublesome problems in the area of Finances, Living 
Conditions, and Employment, were as follows: 
A. Ninth grade boys - Needing to learn how to save money, 
1|8.78 per cent; needing to find a part-time job now, 29.27 
per cent; too little money for recreation, 26.83 per cent; 
wanting to buy more of my own things, 2l|.39 per cent; 
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parents working too hard, 2U.39 per cent; family worried 
about money, 21.95 per cent; wanting to earn some of ny 
own money, 21.95 per cent; needing a job during vacations, 
21.95 per cent; not knowing how to spend my money wisely, 
19.51 er cent; and having to ask parents for money, 
19.51 er cent. 
B. Ninth grade girls - Having to ask parents for money, 37.lU 
per cent; too few nice clothes, 31.U3 per cent; wanting 
to earn some money of my own, 31»U3 per cent; no room of 
my own, 31.U3 per cent; wanting to buy more of my own 
things, 25.71 per cent; family worried about money, 22.86 
per cent; needing a job during vactions, 22.86 per cent; 
having no regular allowance (or income), 20.00 per cent; 
no place to entertain friends, 20.00 per cent; and not 
having certain conveniences at home, 20.00 pa* cent. 
C. Twelfth grade boys - Wanting to buy more of my own things, 
UÔ.ÔÔ per cent; not knowing how to spend money wisely, 
35.00 per cent; too little money for recreation, 35.00 
per cent; wanting to earn some money of my own, 35.00 
per cent; needing a job during vacations, 35.00 per cent; 
= needing to find a part-time job now, 30.00 per cent; 
having no regular allowance (or income), 25.00 per cent; 
parents working too hard, 20.00 per cent; working for 
most of my expenses, 20.00 per cent; and needing to learn 
how to save money, 15.00 per cent. 
D. Twelfth grade girls - Having to ask parents for money, 
1*5.83 per cent; needing money for education after high 
school, 37.50 per cent; needing a job during vacations, 
37.50 per cent; wanting to earn some of my own money, 
33.33 per cent; living too far from school, 33.33 per 
cent; too little money for recreation, 29.17 per cent; 
family worried about money, 29.17 per cent; too few 
nice clothes, 25.00 per cent; wanting to buy more of my 
own things, 25.00 per cent; and needing to find a part- 
time job now, 25.00 per cent. 
1*. Social and Recreational Activities (Table 7).—The most trouble 
some problems in the area of Social and Recreational Activities 
were as follows: 
A. Ninth grade boys - Trouble in keeping a conversation going, 
2:9.27 per cent; wanting to improve myself culturally, 
2U.39 per cent; no good places for sports around home, 
2U.39 per cent; too little chance to enjoy radio or tele¬ 
vision, 21.95 per cent; slow in getting acquainted with 
people, 19.51 per cent; too little chance to read what 
I like, 19*51 per cent; wanting to learn how to dance, 
19.51 per cent; too little chance to do what I want to 
do, 19.51 per cent; too little chance to get out and 
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enjoy nature, 17.07 per cent; and wanting more time to 
myself, 17.07 per cent. 
B. Ninth grade girls - Not enjoying many things other enjoy, 
37.1U per cent; so often not allowed to go out at night, 
3k*k3 per cent; too careless with ray clothes and belong¬ 
ings, 31.U3 per cent; awkward in meeting people, 25.71 
per cent; trouble in keeping a conversation going, 25.71 
per cent; too little chance to go to shows, 25.71 per 
cent; too little chance to do what I want to do, 25.71 per 
cent; too little chance to get out and enjoy nature, 22.86 
per cent; nothing interesting to do inracation, 22.86 per 
cent; and not allowed to go around with people I like, 
22.86 per cent. 
C. Twelfth grade boys - Slow in getting acquainted with 
people, 35.00 per cent; too little chance to pursue a 
hobby, 35.00 per cent; in too few student activities, 
30.00 per cent; trouble in keeping a conversation going, 
25.00 per cent; so often not allowed to go out at night, 
25.00 er cent; not using irçy leisure time well, 25.00 
per cent; being ill at ease at social affairs, 20.00 per 
cent; not enough time for recreation, 20.00 per cent; 
nothing interesting to do in vacation, 20.00 per cent; 
and nothing interesting to do in my spare time, 20.00 
per cent. 
D. Twelfth grade girls - Not enjoying many things others 
enjoy, Ul.67 per cent; trouble in keeping a conversation 
going, 33.33 per cent; nothing interesting to do in 
vacation, 33*33 per cent; too little chance to enjoy radio 
or television, 29.17 per cent; in too few student activi¬ 
ties, 29.17 per cent; wanting to improve myself cultural¬ 
ly, 29.17 per cent; nothing interesting to do in my spare 
time, 25.00 per cent; too little social life, 25.00 per 
cent; unsure of my social etiquette, 20.83 per cent; and 
wanting to improve my appearance, 20.83 per cent. 
5. Courtship, Sex and Marriage (Table 8).—The most troublesome 
problems in the area of Courtship, Sex and Marriage, were as 
follows: 
A. Ninth grade boys - No suitable places to go on dates, 
36.59 per cent; girl friend, 2U.39 per cent; not mixing 
well with the opposite sex, 21.95 per cent; disappointed 
in a love affair, 21.95 per cent; being in love, 21.95 
per cent; deciding whether I'm in love, 21.95 per cent; 
worried about sex diseases, 21.95 per cent; embarrassed 
by talk about sex, 19.51 per cent; wondering if I'll 
find a suitable mate, 19.51 per cent; and wondering how 
far to go with the opposite sex, 19*51 per cent. 
72 
B. Ninth grade girls - Having dates, 25.71 per cent; no 
suitable places to go on dates, 22.86 per cent; disappoint¬ 
ed in a love affair, 20.00 per cent; deciding whether I'm 
in love, 20.00 per cent; wondering how far to go with the 
opposite sex, 20.00 per cent; thinking too much about sex 
matters, 20.00 per cent; embarrased by talk about sex, 
17.ll* per cent; being in love, 17.Ill per cent; wondering 
if I'll ever get married, 17.lh per cent; and not being 
allowed to have dates, 1Ü.29 per cent. 
C. Twelfth grade boys - No suitable places to go on dates, 
50.0Û per cent; concerned over proper sex behavior, 50.00 
per cent; disappointed in a love affair, 1*5.00 per cent; 
not being attractive to the opposite sex, 1*0.00 per cent; 
wondering if I'll find a suitable mate, 1*0.00 per cent; 
awkward in making a date, 35.00 per cent; girl friend, 
35.00 per cent; having dates, 30.00 per cent; being o 
in love, 30.00 per cent; and afraid of losing the one 
I love, 30.00 per cent. 
D. Twelfth grade girls - Wondering if I'll find a suitable 
mate, 1*1.67 per cent; thinking too much about sex matters, 
1*1.67 per cent; no suitable places to go on dates, 37.50 
per cent; wondering if I'll ever get married, 37.50 per 
cent; having dates, 33.33 per cent; not being allowed to 
have dates, 33.33 per cent; afraid of losing the one I 
love, 33.33 per cent; needing information about sex mat¬ 
ters, 33.33 per cent; disappointed in a love affair, 
25.00 per cent; and awkward in making a date, 20.83 per 
cent. 
6. Social-Psychological Relations (Table 9).—The most trouble¬ 
some problems in the area of Social-Psychological Relations, 
were as follows: 
A. Ninth grade boys - Getting into arguments, 21*.39 per cent; 
being talked about, 21.95 per cent; slow in making friends, 
21.95 per cent; being left out of things, 21.95 per cent; 
wanting to be more popular, 21.95 per cent; no one to 
tell my troubles to, 21.95 per cent; being timid or shy, 
19.51 per cent; being watched by other people, 19.51 per 
cent; disliking someone, 19.51 per cent; and avoiding 
someone I don't like, 19.51 per cent. 
B. Ninth grade girls - Hurting people's feelings, 28.57 per 
cent; being watched by other people, 25.71 per cent; find- 
it hard to talk about my troubles, 25.71 per cent; being 
talked about, 22.86 per cent; wanting a more pleasing 
personality, 22.86 per cent; worrying how I impress people, 
22.86 per cent; being left out of things, 22.86 per cent; 
having feelings of extreme loneliness, 22.86 per cent; 
speaking or acting without thinking, 22.86 per cent; and 
feeling that nobody understands me, 22.86 per cent. 
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C. Twelfth grade boys - Sometimes acting childish or immature 
1*0.00 per cent; slow in making friends, 35*00 per cent; 
feeling inferior, 35*00 per cent; being talked about, 
30.00 per cent; wanting a more pleasing personality, 25.00 
per cent; not getting along well with other people, 25.00 
per cent; being timid or shy, 25.00 per cent; being criti¬ 
cized by others, 25.00 per cent; and wanting to be more 
popular, 25.00 per cent. 
D. Twelfth grade girls - Wanting a more pleasing personality, 
1*1.67 per cent; feelings too easily hurt, 37.50 per cent; 
getting into arguments, 33.33 per cent; being watched by 
other people, 33.33 per cent; being talked about, 29.17 
per cent; worrying how I impress people, 29.17 per cent; 
lacking leadership ability, 29.17 per cent; being called 
"high-hat" or "stuck-up”, 29.17 per cent; wanting to be 
more popular, 29.17 per cent; and being disliked by some¬ 
one, 29.17 per cent. 
7. Personal-Psychological Relations (Table 10)•—The most trouble 
some problems in the area of Personal-Psychological Relations, 
were as follows: 
A. Ninth grade boys - Afraid of making mistakes, 21*.39 per 
cent; losing my temper, 21.95 per cent; worrying, 21.95 
per cent; daydreaming, 21.95 per cent; not taking some 
things seriously enough, 21.95 per cent; having bad luck, 
21.95 per cent; unhappy too much of the time, 19.51 per 
cent; taking some things too seriously, 17.07 per cent; 
trouble making up my mind about things, 17.07 per cent; 
and not having any fun, 17.07 per cent. 
B. Ninth grade girls - Being nervous, 22.86 per cent; worry- 
ing, 22.86 per cent; too easily moved to tears, 22.86 
per cent; forgetting things, 20.00 per cent; unhappy too 
much of the time, 20.00 per cent; having bad luck, 20.00 
per cent; daydreaming, 17.ll* per cent; not taking some 
things seriously enough, 17.lU per cent; trouble making 
up my mind about things, 17.31* per cent; and afraid of 
making mistakes, 17.lU per cent. 
C. Twelfth grade boys - Worrying, 35.00 per cent; afraid of 
making mistates, 35.00 per cent; taking some things too 
seriously, 30.00 per cent; forgetting things, 30.00 
per cent; not taking some things seriously enough, 30.00 
per cent; trouble making up my mind about things, 25.00 
per cent; too easily discouraged, 25.00 per cent; getting 
excited too easily, 20.00 per cent; being careless, 20.00 
per cent; and having bad luck, 20.00 per cent. 
D. Twelfth grade girls - Trouble making up my mind about 
things, 37*5O per cent; being careless, 33.33 per cent; 
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being stubborn or obstinate, 33»33 per cent; taking some 
things too seriously, 29.17 per cent; not taking some 
things seriously enough, 29.17 per cent; too easily moved 
to tears, 29.17 per cent; unhappy too much of the time, 
29.17 per cent; not having any fun, 29.17 per cent; day¬ 
dreaming, 25.00 per cent; and having bad luck, 25.00 
per cent. 
8. Morals and Religion (Table 11).—The most troublesome problems 
in the area of Morals and Religion, were as follows: 
A. Ninth grade boys - Wondering what becomes of people when 
they die, 3h«15 per cent; not going to church often enough, 
2h.39 per cent; wanting to feel close to God, 2h.39 per 
cent; can’t forget some mistakes I've made, 2U.39 per 
cent; confused on some of my religious beliefs, 21.95 
per cent; wanting to understand more about the Bible, 
21.95 per cent; being unable to break a bad habit, 21.95 
per cent; not living up to my ideal, 19.51 per cent; 
confused on some moral questions, 19.51 per cent; and 
parents old-fashioned in their ideas, 19.51 per cent. 
B. Ninth grade girls - Wanting to feel close to God, 3h.29 
per cent; sometimes not being as honest as I should be, 
= 25.71 per cent; not going to church often enough, 22.86 
per cent; confused on some of my religious beliefs, 22.86 
per cent; can't forget some mistakes I've made, 22.86 per 
cent; doubting some of the religious things I'm told, 
20.00 per cent; wanting to understand more about the Bible, 
20.00 er cent; troubled by the bad things other kids do, 
20.00 per cent; sometimes lying without meaning to, 20.00 
per cent; and wondering what becomes of people when they 
die, 11;. 29 per cent. 
C. Twelfth grade boys - Can't forget some mistakes I've made, 
50.00 per cent; having a certain bad habit, U5.00 per 
cent; disliking church services, 30.00 per cent; wondering 
what becomes of people when they die, 30.00 per cent; 
doubting some of the religious things I'm told, 25.00 per 
cent; not going to church often enough, 20.00 per cent; 
confused on some of irçy religious beliefs, 20.00 per cent; 
wanting to feel close to God, 20.00 per cent; affected 
by racial or religious prejudice, 20.00 per cent; and 
parents old-fashioned in their ideas, 20.00 per cent. 
D. Twelfth grade girls - Can't forget some mistakes I've 
made, 45.83 per cent; wanting to feel close to God, hi.67 
per cent; parents old-fashioned in their ideas, 37.50 
per cent; wanting to understand more about the Bible, 
33.33 per cent; confused on some moral questions, 29.17 
per cent; wondering >hat becomes of people Wien they die, 
29.17 per cent; having a certain bad habit, 29.17 per cent; 
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doubting some of the religious things I'm told, 25.00 
per cent; affected by racial or religious prejudice, 
25.00 per cent; and sometimes not being as honest as 
I should be, 25.00 per cent. 
9. Home and Family (Table 12).—The most troublesome problems in 
the area of Home and Family, were as follows: 
A. Ninth grade boys - Worried about a member of the family, 
21.95 per cent; wishing I had a different family back¬ 
ground, 21.95 per cent; being treated like a child at home, 
19.51 per cent; not getting along with a brother or sister, 
19.51 per cent; wanting love and affection, 19.51 per cent; 
not living with my parents, 17.07 per cent; parents separ¬ 
ated or divorced, 17.07 per cent; wanting more freedom at 
home, 17.07 per cent; and sickness in the family, ll*.63 
per cent. 
B. Ninth grade girls - Parents expecting too much of me, 
22.86 per cent; worried about a member of the family, 
20.00 per cent; being treated like a child at home, 20.00 
per cent; not having any fun with mother or dad, 20.00 
per cent; being criticized by my parents, 20.00 per cent; 
parents not understanding me, 17.ll* per cent; parents 
favoring a brother or sister, ll*.29 per cent; death in 
the family, 1U.29 per cent; wanting more freedom at home, 
ll*.29 per cent; and wanting more love and affection, 
lh.29 per cent. 
C. Twelfth grade boys - Not living with my parents, 1*0.00 
per cent; parents separated or divorced, 1*0.00 per cent; 
being criticized by my parents, 1*0.00 per cent; worried 
about a member of the family, 35.00 per cent; being treat¬ 
ed like a child at home, 35.00 per cent; death in the 
family, 35.00 per cent; clash of opinions between me and 
my parents, 25.00 per cent; wishing I had a different 
family background, 25.00 per cent; father or mother not 
living, 20.00 per cent; and not having ary fun with 
mother or dad, 20.00 per cent. 
D. Twelfth grade girls - Worried about a member of the family, 
37.50 per cent; parents not understanding me, 33.33 per 
cent; wanting more freedom at home, 33.33 per cent; 
friends not welcomed at home, 33.33 per cent; unable to 
discuss certain problems at home, 33.33 per cent; sickness 
in the family, 29.17 per cent; not having any fun with 
mother or dad, 29.17 per cent; clash of opinions between 
me and my parents, 29.17 per cent; not telling parents 
everything, 29.17 per cent; and being criticized by my 
parents, 20.83 per cent. 
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10. The Future: Vocational and Educational (Table 13)»—The most 
troublesome problems in the area of The Future: Vocational 
and Educational, were as follows: 
A. Ninth grade boys - Wanting advice on >iiat to do after 
high school, 26.83 per cent; concerned about military 
service, 21.95 per cent; unable to enter desired voca¬ 
tion, 19.51 per cent; needing to decide on an occupation, 
19.51 er cent; needing to know moreaabout occupations, 
19.51 er cent; choosing best subjects to prepare for a 
job, 19.51 per cent; needing to plan ahead for the future, 
19.51 per cent; restless to get out of school and into a 
job, 17.07 per cent; getting needed training for a given 
occupation, 17.07 per cent; and needing to decide on a 
particular college, 17.07 per cent. 
B. Ninth grade girls - Wanting advice on what to do after 
high school, 25.71 per cent; needing to decide on an 
occupation, 25.71 per cent; want to be on my own, 25.71 
per cent; not knowing what I really want, 25.71 per cent; 
needing to know more about occupations, 20.00 per cent; 
needing to plan ahead for the future, 20.00 per cent; 
choosing best subjects to prepare for college, 17.Hi per 
cent; unable to enter desired vocation, ll*.29 per cent; 
and getting needed training for a given occupation, ll*.29 
per cent. 
C. Twelfth grade boys - Unable to enter desired vocation, 
1*5.00 per cent; needing to know more about occupations, 
1*5.00 per cent; concerned about military service, 1*5.00 
per cent; wanting advice on what to do after high School, 
1*0.00 per cent; restless to get out of school and into a 
job, 1*0.00 per cent; want to be on my own, 1*0.00 per cent; 
getting needed training for a given occupation, 1*0.00 
per cent; lacking work experience, 1*0.00 per cent; need¬ 
ing to know more about my vocational abilities, 35.00 per 
cent; and not knowing what I really want, 35.00 per cent. 
D. Twelfth grade girls - Getting needed training for a given 
occupation, 1*1.67 per cent; afraid of unemployment after 
graduation, 37.50 per cent; doubting the wisdom of ny 
vocational choice, 33.33 per cent; needing to know more 
about colleges, 33.33 per cent; afraid I won't be admit¬ 
ted to a college, 33.33 per cent; unable to enter desired 
vocation, 29.17 per cent; wanting advice on what to do 
after high school, 29.17 per cent; needing to know more 
about occupations, 29.17 per cent; doubting the ability 
to handle a good job, 29.17 per cent; and needing to plan 
ahead for the future, 29.17 per cent. 
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11. Adjustment to School Work (Table lb).—The most troublesome 
problems in the area of Adjustment to School Work, were as 
follows: 
A. Ninth grade boys - Trouble with mathematics, 29.27 per 
cent; not spending enough time in study, 26.83 per cent; 
not interested in some subjects, 2U.39 per cent; getting 
low grades, 21.95 per cent; not smart enough, 21.95 per 
cent; afraid of failing in school, 21.95 per cent; missing 
too many days of school, 19.51 per cent; taking the wrong 
subjects, 19.51 per cent; can't keep my mind on my studies, 
19.51 per cent; and don't know how to study effectively, 
19.51 per cent. 
B. Ninth grade girls - Not spending enough time in study, 
25.71 per cent; trouble with mathematics, 22.86 per cent; 
adjusting to a new school, 20.00 per cent; worrying about 
examinations, 20.00 per cent; not smart enough, 20.00 
per cent; unable to express myself well in words, 17.lU 
per cent; not interested in some subjects, 17.lU per 
cent; don't know how to study effectively, 17.lU per 
cent; missing too many days of school, 1Û.29 per cent; 
and getting low grades, lU.29 per cent. 
C. Twelfth grade boys - Can't keep my mind on my studies, 
U5.00 per cent; not spending enough time in study, 35.00 
per cent; not interested in some subjects, 35.00 per 
cent; don't like to study, 35*00 per cent; slow in read- 
ing, 35.00 per cent; just can't get some subjects, 30.00 
per cent; not smart enough, 30.00 per cent; donVt know 
how to study effectively, 25.00 per cent; getting low 
grades, 25.00 per cent; and taking the wrong subjects, 
20.00 per cent. 
D. Twelfth grade girls - Don't know how to study effectively, 
29.27 per cent; worrying about grades, 29.17 per cent; 
worrying about examinations, 29.17 per cent; getting low 
grades, 29.17 per cent; afraid of failing in school work, 
29.17 per cent; taking the wrong subjects, 25.00 per cent; 
vocabulary too limited, 25.00 per cent; trouble with oral 
reports, 25.00 per cent; not interested in some subjects, 
25.00 per cent; and trouble with mathematics, 25.00 per 
cent. 
12. Curriculum and Teaching Procedures (Table 1£).—The most 
troublesome problems in the area of Curriculum and Teaching 
Procedures, were as follows: 
A. Ninth grade boys - Lunch hour too short, 21.95 per cent; 
teachers not considerate of students' feelings, 19.51 
per cent; unfair tests, 17.07 per cent; students not 
given enough responsibility, 17.07 per cent; textbooks 
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too hard to understand, lh-63 per cent; classes too dull, 
lU.63 per cent; school activities poorly organized, 
llj.63 per cent; not enough school spirit, lU.63 per cent; 
made to take subjects I don't like, 12.20 per cent; and 
too much work required in some subjects, 12.20 per cent. 
B. Ninth grade girls - Made to take subjects I don't like, 
17.Hi per cent; not enough good books in the library, 
17.lU per cent; teachers not considerate of students' 
feelings, 17.1Û per cent; lunch hour too short, 17-lii 
per cent; too much work required in some subjects, lU.29 
per cent; teachers too hard to understand, 1U.29 per 
cent; teachers lacking personality, lU.29 per cent; 
students not given enough responsibility, 1U.29 per cent; 
textbooks too hard to understand, ll.ii3 per cent; and 
school is too strict, 11.h3 per cent. 
C. Twelfth grade boys - Not enough school spirit, 35-00 per 
cent; lunch hour too short, 35-00 per cent; grades un¬ 
fair as measures of ability, 30.00 per cent; wanting 
subjects not offered by the school, 25.00 per cent; too 
much work required in some subjects, 25-00 per cent; 
made to take subjects I don't like, 20.00 per cent; 
not enough discussion in classes, 20.00 per cent; family 
not understanding what I have to do in school, 15-00 per 
cent; textbooks too hard to understand, 15-00 per cent; 
and so often feel restless in classes, 15.00 per cent. 
D. Twelfth grade girls - Too much work required in some sub¬ 
jects, 25-00 per cent; not enough school spirit, 25-00 
per cent; family not understanding what I have to do in 
school, 20.83 per cent; made to take subjects I don't 
like, 20.83 per cent; school activities poorly organized, 
20.83 per cent; wanting subjects not offered by the 
school, 16.67 per cent; subjects not related to everyday 
life, 16.67 per cent; textbooks too hard to understand, 
16.67 per cent; not allowed to take some subjects I want, 
16.67 er cent; and not getting along with a teacher, 
16.67 er cent. 
Conclusions.—The analysis and interpretation of the data of this 
study, it appears, would warrant the following conclusions to be drawn: 
1. The ninth grade students of the J. P. Carr School are mainly 
troubled by problems dealing with Social and Recreational 
Activities; Social-Psychological Relations; Finances, Living 
Conditions, and Employment; Courtship, Sex and Marriage and 
Morals and Religion; whereas, the twelfth grade students were 
troubled by problems in the areas of The Future: Vocational 
and Educational; Social-Psychological Relations; Courtship, 
Sex and Marriage; Home and Family; Adjustment to School Work; 
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and Social and Recreational Activities. 
2. The chief problem-areas which were troubling the girls were: 
Social-Psychological Relations; Social and Recreational 
Activities; and Finances, Living Conditions, and Employment; 
whereas, for the boys the chief problem areas were: The 
Future: Vocational and Educational; Courtship, Sex and 
Marriage; and Adjustment to School Work. 
(a) The ninth grade girls differed from the ninth grade 
boys in being troubled by problems of Social and 
Recreational Activities; and Health and Physical 
Development, as compared to the boys concerned 
about problems of Courtship, Sex, and Marriage 
and Adjustment to School Work. 
(b) The twelfth grade girls differed from the twelfth 
grade boys in being troubled by problems of Social- 
Psychological Relations; and Social and Recreational 
Activities. 
3. Teachers can use data revealed by the Problem Check List 
to objectively identify the problems troubling students, 
and can build their counseling and guidance around these 
problems. The specific identification of problems of 
students should aid teachers in their guidance activities. 
li. The identified problems might well indicate the direction 
of personal counseling and the types of curricular experi¬ 
ences needed by the students of the J. P. Carr School. 
Implications.—Analysis and interpretation of the data of this 
study would appear to warrant the following implications for the educa¬ 
tional program of the J. P. Carr School: 
1. Educators and parents should study the many problems which 
adolescents face in their efforts to grow into all-around 
adults in a highly complex and rapidly changing world. 
2. Educational leaders of J. P. Carr School, and of the com¬ 
munity should realize the importance of continuous evaluation 
of curriculum and extra-curriculum activities with the thoughts 
of enriching the experiences concerned with social adjustment, 
growth of personality, moral attitudes, vocational choices, 
and physical development of adolescents, as well as mastery 
of academic subjects. 
Recommendations.—The data of this study would appear to warrant 
the following recommendations of interest to the J. P. Carr School: 
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1. The school should make provisions for a meaningful and com¬ 
prehensive program of learning and experiences in health 
and physical development. 
2. The school should re-evaluate its social activities through 
its extra-curricular activities, and make adjustments for 
provision of wholesome experiences to meet the varied needs 
of its students. 
3. The school should re-evaluate its instructional program which 
may serve to meet the needs of its students in the area of 
adjustment to school. 
Ii. The school should provide courses which would give pertinent 
information in helping students become well-adjusted adults 
in the area of courtship, sex, and marriage. 
5. The school should improve its counseling services in directing 
vocational and educational activities of its students. 
6. The findings of this study indicate the need for J. P. Carr 
School to check periodically into the needs, problems, and 
interests of these adolescents which it serves. 
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APPENDIX 
MOONEY PROBLEM CHECK LIST 
1950 Ross L. MOONEY 
HIGH 
H SCHOOL 
REVISION Bureau of Educational Research FORM 
Ohio State University 
Age Date of birth Boy Girl 
Your class, or the number 
of your grade in school  
Name of school  
Name of the person to whom 
you are to turn in this paper  
Your name or other identification, 
if desired  
Date 
DIRECTIONS 
This is not a test. It is a list of problems which are often troubling students of your age—problems 
of health, money, social life, home relations, religion, vocation, school work, and the like. Some 
of these problems are likely to be troubling you and some are not. As you read the list, pick out 
the problems which are troubling you. There are three steps in what you do. 
First Step: Read through the list slowly, and when you come to a problem which suggests some¬ 
thing which is troubling you, underline it. For example, if you are troubled by the fact that 
you are underweight, underline the first item like this, “1. Being underweight.” Go through 
the whole list in this way, marking the problems which are troubling you. 
Second Step: When you have completed the first step, look back over the problems you have 
underlined and pick out the ones which you feel are troubling you most. Show these problems 
by making a circle around the numbers in front of them. For example, if, as you look back 
over all the problems you have underlined you decide that “Being underweight” is one of 
those which troubles you most, then make a circle around the number in front of the item, 
like this, “ Being underweight.” 
Third Step: When you have completed the second step, answer the summarizing questions on 
pages 5 and 6. 
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first Step: Head the list slowly, and as you come to a problem which troubles you, underline it. 
Page 2 
1. Being underweight 
2. Being overweight 
3. Not getting enough exercise 
4. Getting sick too often 
5. Tiring very easily 
6. Needing to learn how to save money 
7. Not knowing how to spend my money wisely 
8. Having less money than my friends have 
9. Having to ask parents for money 
10. Having no regular allowance (or income) 
11. Slow in getting acquainted with people 
12. Awkward in meeting people 
13. Being ill at ease at social affairs 
14. Trouble in keeping a conversation going 
15. Unsure of my social etiquette 
16. Having dates 
17. Awkward in making a date 
18. Not mixing well with the opposite sex 
19 Not being attractive to the opposite sex 
20. Not being allowed to have dates 
21. Getting into arguments 
22. Hurting people’s feelings 
23. Being talked about 
24. Being made fun of 
25. Being “different” 
26. Losing my temper 
27. Taking some things too seriously 
28. Being nervous 
29. Getting excited too easily 
30. Worrying 
31. Not going to church often enough 
32. Not living up to my ideal 
33. Puzzled about the meaning of God 
34. Doubting some of the religious things I’m told 
35. Confused on some of my religious beliefs 
36. Worried about a member of the family 
37. Sickness in the family 
38. Parents sacrificing too much for me 
39. Parents not understanding me 
40. Being treated like a child at home 
41. Unable to enter desired vocation 
42. Doubting the wisdom of my vocational choice 
43. Needing to know my vocational abilities 
44. Doubting I can get a job in my chosen vocation 
45. Wanting advice on what to do after high school 
46. Missing too many days of school 
47. Being a grade behind in school 
48. Adjusting to a new school 
49. Taking the wrong subjects 
50. Not spending enough time in study 
51. Having no suitable place to study at home 
52. Family not understanding what I have to do in school 
53. Wanting subjects not offered by the school 
54. Made to take subjects I don’t like 
55. Subjects not related to everyday life 
56. Frequent headaches 
57. Weak eyes 
58. Often not hungry for my meals 
59. Not eating the right food 
60. Gradually losing weight 
61. Too few nice clothes 
62. Too little money for recreation 
63. Family worried about money 
64. Having to watch every penny I spend 
65. Having to quit school to work 
66. Not enough time for recreation 
67. Not enjoying many things others enjoy 
68. Too little chance to read what I like 
69. Too little chance to get out and enjoy nature 
70. Wanting more time to myself 
71. No suitable places to go on dates 
72. Not knowing how to entertain on a date 
73. Too few dates 
74. Afraid of close contact with the opposite sex 
75. Embarrassed by talk about sex 
76. Wanting a more pleasing personality 
77. Not getting along well with other people 
78. Worrying how I impress people 
79. Too easily led by other people 
80. Lacking leadership ability 
81. Daydreaming 
82. Being careless 
83. Forgetting things 
84. Being lazy 
85. Not taking some things seriously enough 
86. Parents making me go to church 
87. Disliking church services 
88. Doubting the value of worship and prayer 
89. Wanting to feel close to God 
90. Affected by racial or religious prejudice 
91. Not living with my parents 
92. Parents separated or divorced 
93. Father or mother not living 
94. Not having any fun with mother or dad 
95. Feeling I don’t really have a home 
96. Needing to decide on an occupation 
97. Needing to know more about occupations 
98. Restless to get out of school and into a job 
99. Can’t see that school work is doing me any good 
100. Want to be on my own 
101. Not really interested in books 
102. Unable to express myself well in words 
103. Vocabulary too limited 
104. Trouble with oral reports 
105. Afraid to speak up in class discussions 
106. Textbooks too hard to understand 
107. Teachers too hard to understand 
108. So often feel restless in classes 
109. Too little freedom in classes 
110. Not enough discussion in classes 
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111. Not as strong and healthy as I should be 
112. Not getting enough outdoor air and sunshine 
113. Not getting enough sleep 
114. Frequent colds 
115. Frequent sore throat 
116. Wanting to earn some of my own money 
117. Wanting to buy more of my own things 
118. Needing money for education after high school 
119. Needing to find a part-time job now 
120. Needing a job during vacations 
121. Nothing interesting to do in my spare time 
122. Too little chance to go to shows 
123. Too little chance to enjoy radio or television 
124. Too little chance to pursue a hobby 
125. Nothing interesting to do in vacation 
126. Disappointed in a love affair 
127. Girl friend 
128. Boy friend 
129. Deciding whether to go steady 
130. Wondering if I’ll find a suitable mate 
131. Slow in making friends 
132. Being timid or shy 
133. Feelings too easily hurt 
134. Getting embarrassed too easily 
135. Feeling inferior 
136. Moodiness, “having the blues” 
137. Trouble making up my mind about things 
138. Afraid of making mistakes 
139. Too easily discouraged 
140. Sometimes wishing I’d never been born 
141. Wondering how to tell right from wrong 
142. Confused on some moral questions 
143. Parents old-fashioned in their ideas 
144. Wanting to understand more about the Bible 
145. Wondering what becomes of people when they die 
146. Being criticized by my parents 
147. Parents favoring a brother or sister 
148. Mother 
149. Father 
150. Death in the family 
151. Choosing best subjects to take next term 
152. Choosing best subjects to prepare for college 
153. Choosing best subjects to prepare for a job 
154. Getting needed training for a given occupation 
155. Wanting to learn a trade 
156. Not getting studies done on time 
157. Not liking school 
158. Not interested in some subjects 
159. Can’t keep my mind on my studies 
160. Don’t know how to study effectively 
161. Not enough good books in the library 
162. Too much work required in some subjects 
163. Not allowed to take some subjects I want 
164. Not getting along with a teacher 
165. School is too strict 
166. Poor complexion or skin trouble 
167. Poor posture 
168. Too short 
169. Too tall 
170. Not very attractive physically 
171. Living too far from school 
172. Relatives living with us 
173. Not having a room of my own 
174. Having no place to entertain friends 
175. Having no car in the family 
176. Not being allowed to use the family car 
177. Not allowed to go around with the people I like 
178. So often not allowed to go out at night 
179. In too few student activities 
180. Too little social life 
181. Being in love 
182. Loving someone who doesn’t love me 
183. Deciding whether I’m in love 
184. Deciding whether to become engaged 
185. Needing advice about marriage 
186. Being criticized by others 
187. Being called “high-hat” or “stuck-up” 
188. Being watched by other people 
189. Being left out of things 
190. Having feelings of extreme loneliness 
191. Afraid to be left alone 
192. Too easily moved to tears 
193. Failing in so many things I try to do 
194. Can’t see the value of most things I do 
195. Unhappy too much of the time 
196. Can’t forget some mistakes I’ve made 
197. Bothered by ideas of heaven and hell 
198. Afraid God is going to punish me 
199. Troubled by the bad things other kids do 
200. Being tempted to cheat in classes 
201. Being an only child 
202. Not getting along with a brother or sister 
203. Parents making too many decisions for me 
204. Parents not trusting me 
205. Wanting more freedom at home 
206. Deciding whether or not to go to college 
207. Needing to know more about colleges 
208. Needing to decide on a particular college 
209. Afraid I won’t be admitted to a college 
210. Afraid I’ll never be able to go to college 
211. Trouble with mathematics 
212. Weak in writing 
213. Weak in spelling or grammar 
214. Trouble in outlining or note taking 
215. Trouble in organizing papers and reports 
216. Classes too dull 
217. Teachers lacking personality 
218. Teachers lacking interest in students 
219. Teachers not friendly to students 
220. Not getting personal help from the teachers 
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221. Trouble with my hearing 
222. Speech handicap ( stuttering, etc. ) 
223. Allergies (hay fever, asthma, hives, etc.) 
224. Glandular disorders (thyroid, lymph, etc.) 
225. Menstrual or female disorders 
226. Parents working too hard 
227. Not having certain conveniences at home 
228. Not liking the people in my neighborhood 
229. Wanting to live in a different neighborhood 
230. Ashamed of the home we live in 
231. Wanting to learn how to dance 
232. Wanting to learn how to entertain 
233. Wanting to improve myself culturally 
234. Wanting to improve my appearance 
235. Too careless with my clothes and belongings 
236. Going with someone my family won’t accept 
237. Afraid of losing the one I love 
238. Breaking up a love affair 
239. Wondering how far to go with the opposite sex 
240. Wondering if I’ll ever get married 
241. Wanting to be more popular 
242. Disliking someone 
243. Being disliked by someone 
244. Avoiding someone I don’t like 
245. Sometimes acting childish or immature 
246. Being stubborn or obstinate 
247. Tending to exaggerate too much 
248. Having bad luck 
249. Not having any fun 
250. Lacking self-confidence 
251. Sometimes lying without meaning to 
252. Swearing, dirty stories 
253. Having a certain bad habit 
254. Being unable to break a bad habit 
255. Lacking self-control 
256. Clash of opinions between me and my parents 
257. Talking back to my parents 
258. Parents expecting too much of me 
259. Wanting love and affection 
260. Wishing I had a different family background 
261. Lacking training for a job 
262. Lacking work experience 
263. Afraid of unemployment after graduation 
264. Doubting ability to handle a good job 
265. Don’t know how to look for a job 
266. Don’t like to study 
267. Poor memory 
268. Slow in reading 
269. Worrying about grades 
270. Worrying about examinations 
271. Teachers not considerate of students’ feelings 
272. Teachers not practicing what they preach 
273. Too many poor teachers 
274. Grades unfair as measures of ability 
275. Unfair tests 
276. Poor teeth 
277. Nose or sinus trouble 
278. Smoking 
279. Trouble with my feet 
280. Bothered by a physical handicap 
281. Borrowing money 
282. Working too much outside of school hours 
283. Working for most of my own expenses 
284. Getting low pay for my work 
285. Disliking my present job 
286. Too little chance to do what I want to do 
287. Too little chance to get into sports 
288. No good place for sports around home 
289. Lacking skill in sports and games 
290. Not using my leisure time well 
291. Thinking too much about sex matters 
292. Concerned over proper sex behavior 
293. Finding it hard to control sex targes 
294. Worried about sex diseases 
295. Needing information about sex matters 
296. Being too envious or jealous 
297. Speaking or acting without thinking 
298. Feeling that nobody understands me 
299. Finding it hard to talk about my troubles 
300. No one to tell my troubles to 
301. Too many personal problems 
302. Having memories of an unhappy childhood 
303. Bothered by bad dreams 
304. Sometimes bothered by thoughts of insanity 
305. Thoughts of suicide 
306. Sometimes not being as honest as I should be 
307. Getting into trouble 
308. Giving in to temptations 
309. Having a troubled or guilty conscience 
310. Being punished for something I didn’t do 
311. Friends not welcomed at home 
312. Family quarrels 
313. Unable to discuss certain problems at home 
314. Wanting to leave home 
315. Not telling parents everything 
316. Not knowing what I really want 
317. Needing to plan ahead for the future 
318. Family opposing some of my plans 
319. Afraid of the future 
320. Concerned about military service 
321. Getting low grades 
322. Just can’t get some subjects 
323. Not smart enough 
324. Afraid of failing in school work 
325. Wanting to quit school 
326. School activities poorly organized 
327. Students not given enough responsibility 
328. Not enough school spirit 
329. Lunch hour too short 
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Second Step: Look back over the items you have underlined and circle 
the numbers in front of the problems which are troubling you most. 
Third Step: Pages 5 and i 
Page 5 
Third Step: Answer the following four questions. 
QUESTIONS 
1. Do you feel that the items you have marked on the list give a well-rounded picture of your problems? 
 Yes No. Add anything further you may care to say to make the picture more complete. 
2. How would you summarize your chief problems in your own words? Write a brief summary. 
( Questions are continued on next page -► ) 
Page 6 
3. Would you like to have more chances in school to write out, think about, and discuss matters of personal 
concern to you? Yes No. Please explain how you feel on this question. 
4. If you had the chance, would you like to talk to someone about some of the problems you have marked 
on the list? Yes No. If so, do you have any particular person(s) in mind with whom you 
would like to talk? Yes No. 
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